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The article is devoted to the analysis on the issue of professionally oriented foreign language teaching of the applicants
of higher non-linguistic education. It is determined that the increasing role of foreign languages in modern world significantly
changes both the requirements for the proficiency of the future non-linguistic specialists’ and for their level of preparedness
for professional activities, which is entirely related to their competitiveness in the labor market. In this regard, professionally
oriented foreign language training is undoubtedly recognized as a priority in the renewal of modern higher education. The
aim of the article is to consider the peculiarities of teaching professionally-oriented foreign language to the applicants
of higher education in non-linguistic specialties. During the theoretical and methodological analysis of the scientific fund on
the given problem it was found out that the term “professionally oriented training” is used to denote the process of teaching
a foreign language in a non-linguistic higher educational institution, focused on reading literature on specialty, studying
the professional vocabulary and terminology, as well as communicating in the field of professional activity. It is emphasized
that educational process should be formed as close as possible to the real communicative situation. The features of foreign
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language teaching in non-linguistic higher educational institutions are characterized. During the study it was determined
that the content of foreign language teaching should include: the areas of communication, topics and situations, language
actions and speech material, which take into account the professional orientation of applicants for non-linguistic higher
education; language material (phonetic, lexical, grammatical, orphographic), rules of its layout and skills of operating; a set
of special skills that characterize the level of practical mastery of a foreign language as a means of generalization. The
essence and the content of the construct “communicative orientation” are considered.

Key words: communication, communicative orientation of education, active teaching methods, non-linguistic education,
professionally oriented education.

CratTio NpuCBAYEHO aHanisy npobrnemu BUKMagaHHsS iHO3eMHOI MOBWM MPOECIMHOrO CrpsMyBaHHSA 3400yBayam
BMLLOI HEMOBHOI OCBITW. 3'ACOBaHO, WO MiABULLUEHHS POfi iHO3EMHMX MOB Yy Cy4acHOMY CBiTi CYyTTEBO 3MIHIOE BUMOTY
AIK 0O iX OBOMOAIHHS, TaK i 4O PiBHA NiQroTOBNEHOCTI ManbyTHIX axiBLiB-HEMOBHUKIB 40 NPOGECIHOI QiSNbHOCTI, WO
LiSIKOM NOB’A3aHO 3 IX KOHKYPEHTOCMPOMOXHICTIO Ha PUHKY MmpaLi. Y 3B’A3Ky 3 LIMM HE BUKIIMKAE CYMHIBY, LLO NPOGECiNHO-
OpieHTOBaHe HaBYaHHS iHO3eMHOI MOBW BU3HAETLCA NPIOPUTETHUM HAMPSIMOM B OHOBIIEHHI Cy4acHOI BULLOT OCBITU. MeToto
cTaTTi € po3rnag 0cobnMBoCTEN BMKNAAaHHA NPOMECINHO-OPIEHTOBAHOI iHO3EMHOI MOBM 3400yBayam BWLLOT OCBITU
HeMOBHMX cnewjiansHocTen. lig yac TeopeTnko-MeTog40MOMNYHOro aHaniay HaykoBoro ooHay 3 03HayeHoi npobnemaTuku
Oyno BCTAHOBMEHO, L0 TEPMIH «NPOGECINHO-OPIEHTOBAHE HABYaHHS» BXMBAETLCS A4S NO3HAYEHHS NMPOLECY BUKMaAaHHS
iHO3eMHOI MOBM B HEMOBHOMY 3aknafi BMWLLOI OCBITW, OPIEHTOBAHOI Ha YMTaHHA niTepatypu 3a HaxoMm, BUBYEHHS
NpogecCiiHOI NEKCMKM Ta TEepMIHONOrii, a TakoX Ha ChifkyBaHHA y cdpepi npodeciiHoil AaisnbHocTi. HaronolweHo,
WO HaBYamnbHWIA Mpouec MOBWHEH OyayBaTUCA MakcMManbHO HAbMMXKEHO [0 pearibHOi KOMYHIKaTMBHOI cuTyauii.
CxapakTepu3oBaHO 0COBNMBOCTI HABYaHHS iIHO3EMHOT MOBM Y HEMOBHMX 3aKadax BULLOT OCBITW. Byno BCTaHOBMNEHO, L0
Y 3MICT HaBYaHHS iIHO3EMHOT MOBM NPOECIAHOIO CNpAMYBaHHS CNig BKYaTU: cdepy KOMYHIKaTUBHOI AisiNIbHOCTI, TEMM
Ta cuTyauii, MOBHI Ajii Ta MOBMNEHHEBUIA MaTepiar, siki BpaxoByloTb NpodeciiiHy cneumndiky 3a006yBaviB HEMOBHOI BULLOI
OCBITW; MOBHWI MaTepian ((POHETUYHWIA, NEKCUYHUIA, rpaMaTUYHKI, opdorpadivHmii); KOMAMEKC cnewianbHUX YMiHb, WO
XapaKkTepu3yloTb piBeHb NPaKTUYHOTO OBOMOAIHHS IHO3EMHOI MOBOIO SIK 3aCOB0M y3aranbHeHHS. PO3rnsHyTo CyTHICTb
i 3MICTOBE HamMOBHEHHSI KOHCTPYKTY «KOMYHIKaTMBHA CMPSIMOBAHICTbY.

Knio4yoBi cnoBa: koMyHikaLisi, KOMYyHiKaTVBHa CNPAMOBAaHICTb HaBYaHHS, aKTUBHI METOAM HaBY4aHHS, HEMOBHa OCBITa,
NpodeciiHO OpieHTOBaHe HaBYaHHSI.

The statement of the problem. In the mod- means of intercultural communication and the access
ern conditions of education development there is  to the world culture. Foreign language knowledge
an increase in the requirements for the future special-  allows the higher education applicants to be more
ists, revealed not only in a demand for a high level = competitive in the labor market, to establish relations
of knowledge and skills on the specialty, but also  with international colleagues, to participate in inter-
high possession of a foreign language. At the same  national training and exchange programs.
time, the role of foreign languages as an important Professional-oriented foreign language teaching
means of intercultural communication is increas- is currently recognized as a priority in the renewal
ing, and the requirements for proficiency in a foreign ~ of education. Professional orientation should be
language are significantly changing. Learning a for-  the main peculiarity of foreign language teaching
eign language becomes an indispensable component  in non-linguistic higher educational institutions,
of education. Thus, language knowledge is not only  because it is based on taking into account the needs
an indicator of individual’s high cultural level, but  of future specialists since the main task of foreign
also a significant contribution to his / her successful ~ language training is to teach professionally oriented
professional activity. communication.

The implementation of the Bologna system into Foreign language communication becomes
the educational process, the developing of interna-  an essential component of the specialists’ profes-
tional relationships of Ukraine specifies the increasing  sional activity. One of the features of studying the lan-
importance of learning foreign languages by the spe-  guage of professional orientation is that it should be
cialists of various fields. In view of that, the prob-  as close as possible to the future specialist’s real pro-
lem of forming the foreign language communicative  fessional activity. The term “professionally oriented
competence of the students of non-linguistic special-  training” is used to denote the process of teaching
ties has become especially relevant. This determines a foreign language in a non-linguistic university,
the attribution of foreign language training of the stu-  focused on reading vocational subjects literature,
dents of non-linguistic specialties to the most impor-  professional vocabulary and terminology studying,
tant components of higher education. and recently — on the communication in the field

The use of a foreign language in later life  of professional activity as well. Thus, vocational
and work becomes the priority goal of its master-  training is considered the one that is based on taking
ing. The objective reality of today is the widespread  into account the students’ needs for learning a for-
development of international contacts with foreign  eign language, caused by specifics of the future pro-
countries representatives. Language is an important  fession or specialty. Despite considerable attention
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to this problem, the latter needs a follow-up-study
regarding difficult, sometimes contradictory tasks
and conditions, such as reducing classroom hours for
learning a foreign language in non-linguistic higher
educational institutions and increasing requirements
for non-linguistic professionals for high-level pos-
session of professionally oriented foreign language.

Analysis of recent research and publications.
The analysis of scientific and pedagogical sources
revealed that there are many methodological areas
of teaching a foreign language in non-linguistic uni-
versities. Note the following areas of research on this
problem:

— methodological bases for composing the edu-
cational process in educational institutions were stud-
ied by N. Alexandrov, T. Ilyina, P. Pidkasisty, et al.;

— V. Humboldt, O. Leontiev, L. Palamar,
V. Skalkin, L. Vygotsky, 1. Zimnyaya, et al. devoted
their research to the theory of speech activity
and communication;

— the problem of foreign language competence
and its formation was studied by such scientists as:
A. Andrienko, E. Bibikova, N. Chomsky; R. Ellis,
V. Hnatkevych, O. Izmailova, N. Katrych, M. Kenel,
N. Kopylova, 1. Nation, Y. Passov, S. Shatilov,
N. Schmitt, Yu. Solodovnikova, O. Tarnopolsky,
and others.

— the communicative approach to foreign
language teaching was studied by L. Birkun,
S. Brumfit, T. Duchenko, L. Holubenko, R. Johnson,
H. Kitaygorodskaya, T. Levchenko, J. Manby,
E. Passov, et al.

— 1. Berman, N. Borysko, V. Buchbinder,
I. Hirenko, H. Hryniuk, A. Koval, S. Kozak,
R. Martynova, N. Mykytenko and others devoted
their research to the content of teaching a foreign lan-
guage in professional communication.

— the problem of forming the foreign language
communicative competence of the non-linguistuc
specialties students was studied by such scientists,
as A. Astaduryan, L. Borozenets, M. Evdokimova,
O. Fadeikina, N. Havrilenko, O. Hrigorenko,
E. Komarova, N. Kucherenko, T. Luchkina,
Y. Maslova, O. Metelkina, B. Zykova.

Good knowledge of a foreign language is
an important prerequisite for personal, cultural, pro-
fessional and economic contacts, the process of mas-
tering a foreign language is considered as the stu-
dent’s personal development [3, p. 75].

The aim of the article is to consider the pecu-
liarities of teaching professionally-oriented foreign
language to the students of non-linguistic specialties.

Presentation of the main research material.
The main purpose of teaching a foreign language in
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higher educational institution is first of all the for-
mation of professionally oriented competence. In
modern conditions of education reforming, society
needs competitive high-level professionals with non-
standard thinking, being able to master information
from the foreign sources, which will allow to share
experiences in a foreign language environment,
gaining new knowledge for the benefit of their own
country. Therefore, teaching a foreign language to
the future specialists should bring the main profes-
sion as close as possible to the use of a foreign lan-
guage, and the learning process itself should be prac-
tically oriented. Thus, the purpose of learning foreign
languages is not a language system, but foreign lan-
guage speech activity, not in itself, but as a means
of intercultural interaction.

Teaching a foreign language in a non-linguistic
university is understood as teaching intercultural
communication, indissolubly connected to the use
of modern methods. Today, the question arises how
to learn a foreign language and what material to teach
in order to meet the goals and requirements of voca-
tional training.

There is a tendency for the process of teaching
English communication to be more student-cen-
tered and less time consuming. Language learning
should ideally be based on a naturally acquired lan-
guage abilities, being enriched through the devel-
opment of literacy into an instrument for abstract
thought and the acquiring of academic knowledge
[13, p. 178].

N. Galskova considers the foreign language to be
the effective means of professional and social orien-
tation in a non-linguistic university. Rendering a for-
eign language as a means of forming the future spe-
cialist’s professional orientation, the researcher notes
that while studying the professionally-oriented lan-
guage material a two-way connection is established
between the student’s desire to acquire special knowl-
edge and the success of language mastering [2, p. 4].
According to the author, realization of this poten-
tial is promoted by the following conditions: clear
formulation of the purposes and social and profes-
sional orientation of foreign language speech activ-
ity, students’ satisfaction while solving individual
tasks and the formation of their ability to be creative
in solving those tasks. Therefore, an important role
is played by a favorable psychological climate in
the learning collective.

Given the consideration that communicative com-
petence formation is the primary goal and final result
of learning a foreign language in higher educational
institution, there is a question of improving teaching
methods and means of mastering the skills necessary
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to acquire the communicative competence in the field
of professional communication in a foreign language.
It is advisable to use universal methods of teaching
a foreign language, which will enable the achieving
of a higher level of training by integrating language
and professional spheres.

Traditionally, universities use such methods
of teaching a foreign language for students of non-
linguistic specialties, which are based on the trans-
lation of specialized educational texts, terminol-
ogy and grammar learning. This technique helps
to develop the skills of reading, text interpretation,
enables mastering of the professional terminology,
and at the same time has a negative effect on stu-
dents’ communicative abilities. Therefore, the selec-
tion and application of rational teaching methods in
foreign language classes is the teacher’s primary task,
as well as a creative approach to them. A. Kuzminsky
in his scientific work proves that the use of teach-
ing methods requires teacher’s creative approach
[8, p. 159-160].

The principle of professional orientation of edu-
cational material in the process of teaching a for-
eign language in non-linguistic higher educational
institution was substantiated by the team of authors
(P. Obraztsov and others) who emphasize that study-
ing a foreign language should not be an end in
itself, but a means to achieve the goal of increasing
the level of education, erudition within their spe-
cialty. The specifics of profiling specialties should
be taken into account in the following areas: study-
ing of vocabulary-minimum on the specialty, work-
ing on special texts, studying of special topics for
the oral speech development, creating manuals for
activating grammatical and lexical material [9]. In
addition to the ability of communicating on house-
hold topics, specialists need capability skills on pro-
fessionally oriented translation in the field of study.
However, conducting a spontaneous conversation on
professional topics with native speakers verbally or
in writing involves a high level of active posession
of the foreign language [7, p. 52].

Teaching a foreign language in non-linguistic
universities can be characterized by the following
pecularities. Firstly, it is the short term of a foreign
language course for students of non-linguistic spe-
cialties, which does not allow complete covering
of the full range of professionally oriented and basic
educational material. Secondly, the accessibility
and comprehensibility of educational material needs
special attention. This obliges the teacher to follow
the sequence of learning a foreign language, starting
with basic general knowledge of a foreign language
and gradually moving to specialized material, which
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is already known to the students from the professional
disciplines; to increase the motivation of learning, to
develop the ability of learning a foreign language,
to correctly select certain methods and techniques
of the learning process (J. Berman).

Another particularly important task of modern
methods of teaching foreign languages in non-lin-
guistic universities, given the need of the modern
world for highly qualified specialists who can speak
a foreign language at a sufficient level, is to increase
the efficiency of the educational process within a lim-
ited number of classroom-based hours. In the condi-
tions of the most concise course of learning a foreign
language (one lesson per week) it is extremely dif-
ficult to provide the student with the level of an inde-
pendent or advanced language user [4].

N. Volkova identified the criteria for select-
ing qualitative methods of teaching a foreign lan-
guage, namely: the student being the main figure in
the learning process; creating comfortable and inter-
esting situations, which aim to intensify the student’s
activity; encouraging students to work during the les-
son through their emotions and feelings; stimulating
the development of students’ language skills; using
various forms of work during the lesson — individual,
group, collective [1, p. 320].

Today, during foreign language classes, differ-
ent methods, highlighting the communicative one,
should be used for improving the skills and knowl-
edge of the students of non-philological specialties.

For setting the students’ progress goals and for
identifying the knowledge gaps it is important to
know the students’ needs and their current ability
level. For that matter the needs analysis can be used
so that each semester moves the students a step closer
to their target level in each of the language learning
skills (reading, writing, listening and speaking) [12].

Communicative orientation of education is a pre-
requisite for success in the students’ practical mas-
tering of a foreign language. The learning process
should be formed as close as possible to the real
communicative situation. Therefore, the atmosphere
of collective communication, organized on the basis
of communicative situations, is important. Foreign
language teaching is built adequately to the real
process of speech communication, i.e. the learn-
ing process is a model of the process of speech
communication. Convergence of the learning pro-
cess and that of communication on such important
parameters as communicative-motivated speech
behavior of teachers and students, as well as the sub-
jectivity of the communication process is provided
by careful selection of communicative-speech inten-
tions, topics, situations that reflect students’ interests
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and needs. Such situations stimulate the students
to communicatively motivated implementation
of speech actions, whereas communication in such
situations allows them to consciously learn the for-
eign language material [10].

The principle of communicative orientation
of learning means that the educational process in
a foreign language teaching should be organized,
directed and implemented so that, as a result of learn-
ing, students acquire the minimum of skills and abili-
ties to use the foreign language as a means of commu-
nication within the topics suggested by the program.
To achieve this purpose, first of all, it is important
to organize practical activities in the language being
studied, from the standpoint of oral foreign language
speech and while reading a foreign language text.
Therefore, it is advisable to perform the sufficient
guantity of speech (in other words, communicative)
exercises that contribute to the formation of practical
skills and abilities in the main types of speech activ-
ity. Thus, speech exercises are being the determining
factor in the practical posession of a foreign language.
In its turn, the communicative orientation means that
during the assimilation of speech material (phonetics,
vocabulary, grammar) the obligatory culminating step
is the demonstration of the use of speech material in
the actual foreign language communication [5, p. 78].

According to N. Galskova, the content of foreign
language teaching should include:

— spheres of communication, topics and situa-
tions, language actions and speech material, which
take into account students’ professional orientation;

— language material (phonetic, lexical, grammat-
ical, orthographic), the rules of its layout and operat-
ing skills;

— aset of special linguistic (language) skills that
characterize the level of practical mastery of a for-
eign language as a means of generalization, in inter-
cultural situations as well;

— system of knowledge of national and cultural
features and realities of the country of the language
studied [2, p. 17].

Recently, along with traditional methods of teach-
ing a foreign language, the innovative ones have
become widespread, among which a significant place
is occupied by active teaching methods, notice that
their main purpose is also the formation of students’
foreign language communicative competence.

Based on the research of I. Zymnya, S. Nikolaeva,
E. Passov, it was established that, along with tradi-
tional methods of the foreign language teaching,
the innovative ones have become widespread, among
which the active teaching methods occupy a signifi-
cant place. The latter are also aimed at students’ for-
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eign language communicative competence formation.
The use of active methods in the practice of teaching
a foreign language to the students of non-linfuistic
specialties contributes not only to the assimilation
of the language knowledge by the students, but also
improves professionally-oriented communication, as
those methods stimulate students’ cognitive activity,
being based mainly on a dialogue, which involves
a free views exchange on the ways of solving a cer-
tain problem and are characterized by a high level
of students’ activity [11, p. 297].

Active teaching methods can be used at differ-
ent stages of learning a foreign language. The use
of active foreign language teaching methods provides
the assimilation of material by the students most
fully and for their own benefit, i.e. they are aware
of the importance of educational material and con-
sider how to apply the knowledge in real life situa-
tions or further learning [11, p. 298].

The most common are such active methods as:
imitative (usually involve training in professional
skills and skills related to the modelling of profes-
sional activities, in other words, imitate both the situ-
ation and the professional activity itself); game, role-
playing (role game, business game); non-game
(involve the analysis of specific situations); solution
of situational problems; exercises, implementation
of individual tasks [6, p. 5].

While learning a foreign language, students per-
form various types of work with books on their future
specialty: receive the necessary information, pro-
cess the content of reading material, master dialogic
and coherent monologue speech at the level of both
self-prepared and unprepared utterances, translate or
review the necessary material, practice in developing
the speech skills within a certain specialization.

Students must also posess the skills for verbal
and written translation from their native language
into a foreign language and vice versa; concisely
and accurately express opinions in foreign and native
languages; have knowledge on culture of the stud-
ied language country; use dictionaries and reference
material when translating.

Thus, the effective formation of the foreign
language communicative competence of the non-
linguistic specialties students and their develop-
ment as competent and competitive professionals
depends on the correctly chosen methods of foreign
language teaching.

Conclusions. The analysis of the theoretical
foundations on the problem of teaching profes-
sionally oriented foreign language to the applicants
of higher non-linguistic education does not cover
all the aspects of this problem. The need for further
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formation of the speech personality of higher educa-  tion into educational process of the relevant foreign
tion applicants during their professional development  languages teaching methods, which will contribute
in higher non-linguistic educational institutions was  to the formation of foreign language communica-
substantiated. That is why we see the prospect for  tive competence of the higher education applicants
further research in the justification and implementa-  at non-linguistic specialties.
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