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The actuality of the given article is predetermined by reforming traditional approaches to educational process organization 
which results in the appearance of new forms of teaching, control and self-control. Language portfolio holds a special place 
among them. Hence, the article aims to outline the potential of language portfolio as a means of self-control in foreign language 
acquisition and describe methodological work with it. The article provides an overview of recent investigations of language portfolio 
as a means of education quality assurance, determines its main structural components. The principle goals and objectives of 
the language portfolio have been analyzed; its different types have been characterized. In addition, on the basis of practical 
experience the necessity to use this technology in foreign language teaching has been substantiated. The recommendations 
for working with the language portfolio have been suggested. It has been concluded that language portfolio as a means of self-
control and refl ective foreign language learning shows that its use enables the realization of personally-oriented teaching as well 
as realization of student’s creativity and independence.

Key words: language portfolio, self-control, refl ection, foreign language teaching.
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The actuality of the problem follows from the contradictions between the importance of humanitarian educationin society 
theoretically and the underestimation of its role in practice. The aim of the study was to disclose the set of factors that infl uenced 
the formation of scholarshipin Transcarpathia during its joining to the Czechoslovak Republic (1919-1939). At that time there 
was a rapid rise of all the levels of public life, there had been created favorable conditions for the development of humanitarian 
education. It should also be noted that the development of education in the period under consideration took place under various 
political movements (Moskvophilism, Ukrainophilism, Russophilism) and a large number of political parties. It has imposed on 
the refl ection on the content of school subjects and in the process of organizing and implementing school education content. The 
separation of set of preconditions has revealed the complex historical and cultural background, against which the development 
of school education content Transcarpathia, including humanitarian has been researched. Among the major factors we can 
distinguish: historical, cultural, social-political, social-cultural, material and economical. Further researches relate to the analysis 
of contemporary curricula, programmes, textbooks, methodological issues, refl ecting the content of the school humanitarian 
education.

Key words: humanitarian education, school, Transcarpathia, Czechoslovak Republic.
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