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The State National Programme «Osvita» («Education» - Ukraine XXI century») calls for the need of revision of established approaches to the content, methods and forms of education. The scientific review of text-books, monographs and journal literature allows us to follow the tendencies and attempts to classify the teaching methods in higher educational establishments.

The division of teaching methods into two groups, namely traditional and non-traditional, is to be noted with a holistic approach to this issue. The famous scientist Y.Babanskyy has defined three large subgroups of teaching methods, which we refer to traditional ones. It should be noted that the majority of traditional teaching methods are related to school in general, but also have their specific place in the practice of pedagogy of the higher school (1, p. 386(.

According to the classification of teaching methods based on their internal psychological side (the concept of I.Lerner and M.Skatkina (2, p. 167() and the nature of cognitive activity of students on grasping of educational content the following methods are defined: explanatory-illustrative, reproductive, of problem character, partly-research and research. It should be emphasized that internal psychological aspect of the educational method is a difficult psychological and pedagogical synthesis of various psychological processes (perception, memory, thinking, emotions, attention, etc.) by the purpose and content of teaching. Depending on the main teaching tasks to be solved at a particular stage of teaching, the classification of methods is to be provided according to the stages of the learning process (3, p. 132(.
The binary classification is provided as a part of classification of teaching methods that reflect the specific part or objectives of the educational process (4, p.167; 2, p.178(. A.Aleksyuk provided the classification of teaching methods based on two essential features as necessary structural properties of the method (5, p. 175(.Thus, we can sum up that there are different classifications of traditional methods. 
Among the non-traditional methods the so-called «active» methods of teaching are used in the practice of pedagogy of the higher school, namely:
· business game - includes the availability of: game modelling and distribution of roles between game participants; general goal of the game team, the achievement of which is provided by the interaction of game participants, the conquest of the diverse interests to the defined common goal;
· role plays - a simpler method compared with a business game that requires less effort in time and tools for the development and implementation; the interaction of gaming sessions can be carried out, particularly in the form of discussions;
· analysis of specific situations - the presence of a complicated task or problem, the formulation by a teacher of control questions on the issue, discussion of possible options to solve the issue;
· active programmatic training – is characterized by one specific feature - the teacher awareness of the correct or optimal solution of the problem set for the students;
· game projecting - is characterized by one specific feature - there is no known beforehand solution of the problem set for the students, this is the process of project-construction solution of the problem;
· training - student performs takes specific posts, is expected to act independently, to make decisions, to interact with other officials, although under control;
· problem lecture - contains problematic, controversial problems the solution of which is achieved through the required discussion between participants. It is preceded by a teacher monologue in which he/she introduces the audience to the problem, indicates possible approaches to its analysis based on factors, compares different theories and introduces certain conditions and precedents of the problem solution, thus creating ground for the problematization of the external dialogue.

Active teaching methods are used for the training and development of creative thinking of students, for the formation of relevant practical skills. They stimulate and increase interest to lessons, stimulate and sharpen the perception of educational material.
V.Lyaudis proposes to define three groups among modern active teaching methods, used «with the purpose to form different types of cognitive activity and thinking»: - programmed instruction method, - method of problem-based teaching, - interactive method (communication) (3, p.132(. 
Thus, the programmed instruction method is characterized by the dosed step of the programme or algorithm; method of problem-based teaching – by the problem situation, types of problem situations, heuristic programme; interactive method - is characterised by collective discussions, educational and business games, dialogues and polylogue in the process of collective problem solving.
V.Lozova and others consider debate, discussion, brainstorming, analysis of specific pedagogical situations, role-playing and simulation games to be the active teaching methods in the pedagogy of the higher school (6, с.63(. Using the method of brainstorming, students perform as a «generator of ideas», and they are not constrained by the need to justify their positions and do not lack the criticism, because under these conditions there are no «heads» and «subordinates», there are only experts in each group of students, who fix, evaluate and select the best ideas.

Modules are also referred to non-traditional teaching methods, increasingly used in the practice of pedagogy in the higher school. The training module is divided into five parts: structural logic (isolated main blocks of knowledge on the subject under study); educational card (set hierarchy of elements under study); sample tests (to monitor or control the level of knowledge); analytical tasks or graphic content (for self-control or control at a higher level at the level of abilities and skills) and laboratory works of research nature (promote the formation and consolidation of knowledge based on theory) (7, с.123(.
Extracurricular activities, method of teaching during which individual activities of students are manifested and estimated, in the broadest sense include both independent cognitive activity and effective forms: systematic work of students in educational clubs, discussion groups; organizing and conducting of debates, participation in scientific conferences; student participation in educational competitions and contests; production of journals and newspapers [8, p. 68]. For example, the preparatory work for the organization and holding of extracurricular activities (debates, discussions, competitions, etc.) helps students to acquire the following educational skills: the ability to hold a conversation, lecture, report, educational information, debate, discussion.
Consequently, there is no final optimal classification for the whole learning process (traditional and non-traditional methods) because it covers only one or more aspects of the process and methods. It is not possible to build common classification of teaching methods, as this would put extremely diverse teaching and educational activity, which is constantly renewed, into stable one. Thus, we can conclude that teaching methods is extremely complex psychological, educational, and social formation. In revealing their essence it has been found that they share not one, but several important significant features, and thus each teaching method is to be used in very specific pedagogical conditions. Only through integration, complementarity, and combination of traditional and non-traditional methods of teaching in the higher school we can come to the expected results.
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