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Abstract
The authors of the article has conducted the analysis of different scinetists` point of view on the category of «children at risk», which has become the subject of study of various branches of scientific knowledge, resulting in a multidisciplinary study of its nature, causing the complexity and diversity of this phenomenon. The secondary analysis of philosophical, psychological, and pedagogical sources on the problem under consideration has given the possibility to systematize and generalize the available data on current state of the problem. The conducted literature review is based on a wide range of trustworthy sources with a particular focus on textbooks, journals, and scholarly articles on selected research area.
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INTRODUCTION
«Children at risk» is a category of children that due to certain circumstances in their lives are more than any other category inclined to negative external social influences, causing their exclusion. This category of children requires special attention from teachers, educators, social pedagogues, social workers and other professionals. Problem children without classical forms of anomalies in the development experience difficulties in schools and increased risk of social exclusion. They are potential violators of public safety, causing social and legal problems.
The topicality of the problem under consideration, its theoretical and practical aspects have determined the purpose of the study: to consider main scientific approaches to the definition of term «children at risk». The following methods have been used: − theoretical (analysis of sources on the study to systematize and generalize the available data, to determine the nature of basic concepts of the study, to identify the current state of the problem under consideration; comparative analysis to identify specific features of «children at risk» term in different countries); − empirical (observation, interviews with scientists and practical social workers).
DISCUSSION 

Analysis of the research of «children at risk» phenomenon (Kharchenko, Kal`chenko, Zolotova, & Gorenko, 2009; McWhirter, McWhirter, McWhirter, & McWhirter, 2013; Zvyeryeva, Kozubovska, Keretsman, & Pichkar, 2000) has made it possible to find out that to the «group of risk» scientists and practitioners refer children who experience: 1) deprivation; 2) developmental problems without pronounced clinical and pathological characteristics; 3) marked deviations in their character and demonstrate psycho-pathological-like behaviour, emotional disturbances; 4) complicated mental and psychosomatic illnesses and heredity; 5) hyperdynamic syndrome; 6) and demonstrate displays of social, educational and psychological maladjustment; 7) sequences of being left without parental care for various reasons; 8) sequences of educational neglect and come from disadvantaged, conflicting and asocial families (with burdened heredity in terms of alcoholism, drug addiction, mental illness, etc.), families needing social-economic and social-psychological support; 9) hypercare from parents, relatives or caregivers.
Based on research data (Corrado, Roesch, Hart, & Gierowski, 2000; Olifirenko, Shulga, & Dementieva, 2008), we have found out that different terms disclose different perspectives to this category of children which in turn calles for different methods of working with them.

M.Galaguzova states that the following factor groups precondition «at risk children»: 1) medical and biological (health conditions, hereditary and congenital qualities, disorders in mental and physical development, fetal injury, etc.); social and economic (family financial problems, adverse psychological climate in a family, immoral lifestyle of parents, inability lead community lifestyle, etc.); psychological (rejection of oneself, neurotic reactions, emotional instability, difficulty while communicating, interaction with peers and adults, etc.); pedagogical (discrepancy of both educational programme content and learning conditions with child`s physiological characteristics, tempo of mental development and learning process of children; lack of interest in learning, closeness for good practices, etc.) (Almazov et al., 2002).
In the process of research of scientific psychological and pedagogical literature we have found out that the term «children at risk» has several synonymous definitions: «difficult», «problem», «conflict», «non-adapted», «affective», «pedagogically neglected», «in difficult life circumstances», etc.
Children may be inclined to temporary deviations in their behaviour. These deviations usually can be easily overcome by the efforts of parents and teachers. But the behavior of certain amount of children goes beyond acceptable misconduct, and educational work with them is difficult, does not bring the desired success. These children are often referred to as «at risk children», are called «difficult» or «diffuclt to upbring». Not only they have no interest in learning, cannot find a common language with others, but also they systematically carry out various acts of hooliganism, offences, etc. These children mostly do not hide their antisocial behavior (smoking, drinking alcohol, theft, rage, violence, etc.). It is believed that most juvenile offenders were «difficult» in the past.
On the basis of analysis of modern scientific and educational literature (Kozubovsʹka, Bartosh, Dosin, & Kozubovsʹkyi, 2007) we define three essential features that reveal the meaning of «difficult children»: 1) displays of deviant behaviour in children or adolescents; 2) under the term «difficult children» we understand children whose behaviour cannot be easily corrected. In this regard, we distinguish between the terms «difficult children» and «pedagogically neglected children». All «difficult children» are pedagogically neglected, but not all pedagogically neglected children are «difficult», some of them are relatively easily to re-educate; 3) «difficult children» especially need an individual approach on the part of educators, social workers and peers. These are neither bad, nor hopelessly spoiled children as one might think, but children who need special attention and participation of others in their life.
Based on the arguments provided, we can state that when talking about «difficult children» we usually mean pedagogical difficulties. He often only one side of phenomenon is considered − difficulties of working with these children, while the other side is considered − difficulties in the lives of these children, difficulties of their relationship with parents, teachers, friends, peers, other adults. «Difficult children» often do not want, but more often cannot study hard and behave properly.

Vyacheslav Bazhenov (Bazhenov, 1986) defines three groups of children by the degree of pedagogical neglect. To group I the researcher includes children the degree of pedagogical neglect of which is minor. They keep interest in school, the attitude to learning is mostly positive, there is no conflict with teachers and peers. This group children are distinguished by easy suggestibility, instability, uncertainty in oneself. They are characterized by such qualities such as laziness, inability to confront their negative situational desire, inattention, disorganization, lack of initiative, lack of independence. The position of these children in a group can be prosperous, they are usually not in isolation.

Group II children (as a rule from disadvantaged families) are characterized by low performance in learning, conflicting relationships with peers and teachers. Their cognitive interests are not enough developed, they do not demosntrate educational training actions in a primary school. Most of these children interests are focused on extra-curricular activities. They are characterised by easy suggestibility, and the lack of moral convictions contributes to the fact that they are easily exposed to negative influence. Emotional and volitional spehere is characterized by the lack of exposure, inability to control oneself, rudeness, anger, hostility. However, conflicts with peers are not protracted, with teachers − are caused by the failure in academic activities.

Group III children are characterised by the negative attitude to moral and legal norms. They are openly rude to parents, teachers and classmates. The situation in their family is usually unfavourable. These children are characterized by very weak performance in learning, compensate their isolation in a class with the alike communication, are marked by weakness, susceptibility to affective outbursts, etc.
We believe that pedagogical neglect is a constant deviation in behaviour, moral awareness and learning activities, which is reflected in misdevelopment, lack of education and upbringing of a child, his/her lag in the development, caused by: negative influence of the environment, mistakes in upbringing and education, frequent change of schools and teachers, negative impact of streets, homelessness.

CONCLUSIONS
Risk is a situational characteristics of problem aactivity, which means the uncertainty of its consequences, where alternative options of errors or success are possible. The concept of «risk group» is based on the concept of «risk». «Children at risk» is a collective term that determines the category of children: whose social status by certain grounds has no stability; who cannot overcome alone the difficulties that have arisen in their lives as a result of negative external factors.
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