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Abstract. Idioms, as cultural reflections deeply ingrained within language, offer invaluable insights into social values, 
customs, and beliefs. This article studies the crucial role that idioms play in foreign language teaching, focusing on the powerful 
tool of the Corpus of Contemporary American English (COCA) to enhance language proficiency and cultural understanding. 

The study on incorporating corpus linguistics to teach idioms in EFL classrooms holds significant relevance as it enriches 
language skills, fosters intercultural awareness, and empowers language instructors to make informed decisions for effective teaching.  

The aim of this research is to expand the existing literature by introducing an algorithm and instructional activities for 
teaching idioms through corpus analysis, offering valuable insights to language educators striving to optimize their students’ 
learning experiences with idiomatic expressions.

The methodology includes guiding students in accessing and navigating the corpus, conducting targeted searches for 
idioms, examining their variations and contextual usage, and engaging in data-driven learning to enhance their comprehension 
and usage of idiomatic expressions.

Immersing students in contextualized idiomatic expressions across diverse genres, registers, and historical periods, 
teachers can cultivate a profound appreciation for the dynamic evolution of language over time. The significance of contextual 
analysis is underscored, guiding educators in enabling learners to discern the subtle nuances and shades of meaning in idiom 
usage. Engaging students in creative exercises, such as composing dialogues and stories, can foster practical application and 
reinforce the seamless integration of idioms into authentic language contexts. This article emphasizes the thoughtful usage of 
the COCA corpus as an essential resource in EFL classrooms by teachers who strive to help their students in acquiring the rich 
tapestry of idioms and gaining a deeper understanding of language and culture.

Keywords: idiom, corpus, corpus linguistics, COCA corpus, EFL teaching.

Problem statement. The use of corpora in lan-
guage teaching has ushered in a transformative era 
in applied linguistics. The field of corpus linguistics 
harnesses computer technology to analyse extensive 
sets of spoken and written texts, known as corpora, 
enabling researchers to gain valuable insights into 
language usage patterns. With the increasing interest 
in corpus-based studies, there is growing recognition 
of the potential of corpus linguistics in revolutioniz-
ing language instruction, particularly in the context 
of second and foreign language education [Conrad 
2000].

Prior to the advent of electronically stored corpo ra, 
analysing language usage patterns, especially idio matic 
expressions, was a laborious task due to the sheer vol-
ume of data. However, with the development of comput-
er programs, automated language analysis has become 
feasible, leading to significant findings in the study of id-
ioms and their role in language communication. Corpus 
linguistics research has provided language teachers with 
valuable frequency data, enabling them to determine the 
significance of idiomatic expressions within language 
classrooms. Additionally, corpus analysis has shed light 
on the interdependence of vocabulary and grammar in 
meaning construction, transforming the conventional 
understanding of word knowledge.

Despite the promising potential of corpus lin-
guistics in language teaching, there are challenges to 
address. First, there is a need to develop effective al-
gorithms and instructional activities to effectively in-
tegrate corpora into the classroom for idiom teaching. 
Second, there is a lack of clarity regarding the frequen-

cies and exposure learners gain with idiomatic ex-
pressions, which may hinder effective idiom learning. 
Third, the use of corpus data in language teaching is not 
without criticism, with concerns about its applicability 
and potential confusion for students. To address these 
challenges, this research will focus on exploring the 
use of the COCA (Сorpus of Contemporary American 
English) corpus for teaching idioms in EFL classrooms.

Analysis of the previous research. The integra-
tion of corpus linguistics into language teaching has 
gained significant attention in recent years, as research-
ers explore its potential to revolutionize language edu-
cation. In this literature review, we focus on academ-
ic studies related to the use of corpora to enhance the 
teaching of English as a foreign language.

S. Conrad presents a compelling argument for 
the transformative impact of corpus linguistics on lan-
guage instruction [Conrad 2000]. His work highlights 
the potential of corpus-based insights to fundamental-
ly alter the design of learning materials and curricula. 
This seminal perspective sets the foundation for sub-
sequent research exploring the practical application of 
corpus analysis in language classrooms. 

D. Biber and R. Reppen contribute to the dis-
cussion by emphasizing the significance of corpus-de-
rived frequency data for language teachers [Biber & 
Reppen 2002]. Their research demonstrates how cor-
pus-based frequency lists can aid in identifying the 
most commonly used structures in English. Such da-
ta-driven approaches offer valuable guidance to edu-
cators seeking to prioritize certain expressions within 
language classrooms.
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The interplay between vocabulary and grammar 
in meaning construction is a crucial aspect of corpus 
linguistics research, as emphasized by S. Hunston 
[Hunston 2002]. The work reveals that a word meaning 
is expressed through its association with other words 
and syntactic structures. This insight challenges tradi-
tional definitions and encourages the adoption of cor-
pus analysis tools to explore collocation and phraseolo-
gy. It is within this context that idioms gain significance 
as vital components of linguistic competence.

G. Kennedy provides valuable insights into the 
different approaches to idiom learning, highlighting 
the significance of context and repetition [Kennedy 
2008]. The idea of avoiding rote memorization gains 
traction, as learners are encouraged to acquire idio-
matic expressions implicitly through repeated expo-
sure and contextual inference.

The role of context in comprehending idiomat-
ic expressions is further explored by S. Webb [Webb 
2007] and F. Boers and S. Lindstromberg [Boers & 
Lindstromberg 2008]. Their research underscores the 
importance of using diverse contexts to enhance vocab-
ulary learning, allowing learners to grasp the nuanced 
meanings of idioms. This aligns with the idea of using 
the corpus to examine idiomatic expressions in various 
registers and genres, as proposed in this article.

The academic literature reviewed here highlights 
the growing interest in incorporating corpus linguistics 
into language teaching to enhance idiom learning in 
EFL classrooms. These studies focus on the potential 
benefits of data-driven instruction, contextual analysis, 
and dynamic digital resources for effective idiomatic 
expression acquisition. However, they also reveal the 
need to address certain challenges, such as the lack of 
clarity on exposure frequencies and the risk of confu-
sion for learners. 

The research on using corpus linguistics to teach idi-
oms in EFL classrooms is highly relevant as it enhances 
language proficiency, fosters cross-cultural understan-
ding, and empowers language teachers to make data-dri-
ven decisions for effective instruction. Additionally, it 
encourages active student engagement and contributes 
to advancements in language education practices.

Research aim and objectives. This article aims 
to contribute to the existing body of literature by pre-
senting an algorithm and instructional activities for 
teaching idioms using corpus analysis, providing prac-
tical insights for language educators who seek to op-
timize idiomatic expression learning experiences for 
their students.

The methodology of the study focuses on pre-
senting the algorithm and instructional activities for 
teaching idioms. It involves using corpus linguistics as 
a valuable resource to study real-world language usage. 
The methodology entails guiding students to access and 
navigate the corpus, conduct targeted searches for idi-
oms, explore their variations and contextual usage, and 
engage in data-driven learning to enhance their under-
standing and usage of idiomatic expressions.

Presentation of the basic material. Corpus lin-
guistics is a field within applied linguistics that em-
ploys computer technology to examine extensive sets 
of spoken and written texts, known as corpora. These 

corpora are meticulously crafted to represent specific 
areas of language usage, such as informal conversa-
tions or academic writing.

The use of corpora in language teaching
Over the years, researchers have shown a grow-

ing inclination towards using the insights derived from 
corpus-based studies in the realm of second and foreign 
language education. In fact, some experts, like S. Con-
rad [Conrad 2000], have put forth the notion that corpus 
linguistics has the potential to revolutionize language 
instruction by fundamentally altering our approach to 
designing learning materials and developing curricula.

Before the advent of electronically stored corpora, 
it was impractical to identify language usage patterns, 
such as those found in American English conversations, 
due to the immense task of manually analysing millions 
of words within a reasonable timeframe. However, with 
the development of computer programs, automated 
language analysis has become possible, leading to cor-
pus-based findings that both enhance and challenge our 
previous understanding of language use. In particular, 
the past few decades have witnessed a surge in availa-
ble information pertaining to (a) the frequency of spe-
cific words or linguistic features in a language, (b) the 
interplay between vocabulary and grammar in meaning 
construction, and (c) the influence of situational factors, 
such as communication mode and purpose, on the choic-
es made by language users as writers and speakers.

Corpus linguistics has provided language teach-
ers with a vast amount of frequency data, which can 
greatly assist them in determining what is more or less 
significant within a language classroom based on actu-
al language usage patterns [Biber & Reppen 2002, p. 
203]. For instance, if teachers want to identify the most 
commonly used phrasal verbs in English, they can refer 
to corpus-based frequency lists. When preparing uni-
versity students for the linguistic demands of academic 
study in English-speaking institutions, teachers now 
have access to lists that highlight the most frequently 
employed academic words across various disciplines, 
along with significant multiword phrases prevalent in 
university spoken and written communication.

Through corpus linguistics research, it has been 
revealed that vocabulary (lexis) and grammar are in-
terdependent in conveying meaning. This understand-
ing has fundamentally transformed our perception of 
what it truly means to “know” a word. Instead of solely 
relying on word definitions, dictionaries and language 
teaching materials are increasingly incorporating cor-
pus analysis tools to offer additional insights into collo-
cation (the tendency of words to co-occur with others) 
and phraseology (the occurrence of words in specific 
grammatical patterns) [Hunston 2002]. It is now evi-
dent that a word cannot be comprehensively defined in 
isolation; rather, its meaning is expressed through its 
association with other words and syntactic structures. 
Concordancing programs, among other corpus analysis 
tools, enable teachers and students to examine multi-
ple examples of a given keyword within its contextual 
framework, facilitating the study of how context influ-
ences word meaning. These tools prove particularly 
valuable for exploring various senses of a word, subtle 
distinctions between seemingly synonymous words, 
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and the positive or negative connotations conveyed by 
specific phraseological expressions [Sinclair 2005].

Corpus linguistics has also highlighted to teach-
ers the significance of register and how language usage 
varies based on the communicative requirements of a 
specific situation. Registers can be broadly defined (e.g., 
comparing writing as a general register to speaking) or 
more specialized (e.g., studying the register of editorials 
in the New York Times). As S. Conrad points out, it is 
no longer effective to provide students with a singular, 
unified description of the language they are learning. 
The choices we make in terms of word selection, phras-
es, and grammatical structures are heavily influenced by 
the communicative context [Conrad 2000, p. 552]. For 
instance, the time constraints of conversation can ac-
count for the frequent use of contractions and pronouns, 
while the characteristics of written language (e.g., 
planning time, the need for contextualization) explain 
the frequent use of complex noun phrases. Given that 
language learners encounter various registers in their 
target language, such as informal conversations with 
friends, attending university classes, or delivering work 
presentations, it is crucial for teachers to comprehend 
how language usage differs across these contexts. It is 
important for teachers to emphasize significant register 
variations in their classroom instruction.

Teachers, keen on integrating corpus linguistics 
into their classrooms, have various options at their dis-
posal. Even if they are new to the field or face limita-
tions in time and resources for corpus activities, they 
can still benefit from a range of corpus-based resources 
when preparing lessons and crafting teaching materials. 
These resources encompass corpus-based dictionaries, 
grammars, and language textbooks [McCarthy 2008]. 
Additionally, teachers can adopt a discerning approach 
when evaluating existing language teaching materials, 
considering the aspects that corpus linguists have em-
phasized as significant. These include paying attention 
to the frequency of word usage when selecting target 
vocabulary, going beyond word definitions by teaching 
collocations and syntactic patterns, and highlighting 
the differences in language use between different regis-
ters such as spoken and written contexts.

Several online tools enable language teachers to 
analyse text collections they intend to use in their class-
rooms. These tools assist in evaluating the text diffi-
culty and exploring how vocabulary words are utilized 
throughout an instructional unit [Cobb 2007]. Moreo-
ver, teachers can access various online corpora when 
preparing their lessons and materials. For instance, the 
Corpus of Contemporary American English (COCA) at 
www.americancorpus.org permits teachers to not only 
search for specific keywords but also find synonyms, 
collocates, grammatical patterns, and idioms. Similar-
ly, the Michigan Corpus of Academic Spoken English 
(MICASE) empowers users to generate concordance 
lines and download complete transcripts of speech 
events such as class lectures, student presentations, and 
study group sessions.

In addition to using corpora themselves, teachers 
also have the option of introducing corpora to their stu-
dents. L. Flowerdew suggests that students can greatly 
benefit from explicit instruction on how to utilize a wide 

range of corpus-based resources to investigate their own 
language-related inquiries [Flowerdew 2009]. Teachers 
can also involve students in what T. Johns refers to as 
“data-driven learning”, which involves analysing con-
cordance lines that have been selected, organized, and 
potentially modified by the teacher to draw learners’ 
attention to language usage patterns [Johns 2000]. Ex-
panding on Johns’s concept, several researchers have 
advocated for a “discovery learning” approach, where 
students, rather than teachers, assume primary respon-
sibility for searching and analysing corpus data. These 
researchers argue that discovery learning, in contrast 
to teacher-directed activities, empowers learners to 
question textbook explanations and native-speaker in-
tuitions and allows them to make language use discov-
eries that would not have been possible without the use 
of corpora [Aston 2001; Bernardini 2001].

While the use of corpus data in language teaching 
has gained popularity, it is not without its critics. Some 
individuals have expressed scepticism regarding the 
applicability of corpora in language instruction. There 
are concerns that divorced from their original context, 
corpus data may actually confuse students rather than 
facilitate their learning. To address these concerns, the 
use of learner corpora [Granger 2002] and small, spe-
cialized corpora [Romer 2010] has been suggested. In-
corporating these types of corpora can assist teachers 
in designing language analysis activities that engage 
students in exploring texts that are more directly rele-
vant to their own lives. This approach allows for a more 
focused and meaningful analysis of language usage.

Idioms in foreign language teaching
The core of language comprises a multitude of 

pre-established constructions and expressions, collec-
tively termed phraseology. Phraseology, as a fascinat-
ing field of linguistics, serves as a remarkable barome-
ter revealing how a particular society views the world. 
Within the realm of phraseological units lies a treasure 
trove of insights into the essence of a specific culture 
– particularly, those idioms that are deeply intertwined 
with that culture. These culture-specific idioms, shaped 
by a multitude of external factors like climate, customs, 
people’s habits, and the fauna in their environment, re-
main exclusive to certain cultures and languages, elud-
ing discovery elsewhere.

Linguists have duly acknowledged the impor-
tance of phraseology, resulting in a burgeoning body 
of literature dedicated to its study. Numerous studies 
have explored idioms under various names, including 
“phraseological units”, “prefabs”, “formulaic expres-
sions”, “chunks”, “lexical bundles”, “collocation”, 
“multi-word units”, etc. [Gray & Biber 2015, p. 125].

In recent years, linguists have made a remarkable 
discovery regarding the profound impact of idioms and 
idiom-like constructions on our grasp of language. Fur-
thermore, they have acknowledged that mastering idio-
matic expressions is not just an incidental aspect but a 
central component of linguistic competence [Siepmann 
2008, p. 186]. These findings underscore the crucial 
role of studying and understanding idioms in unravel-
ling the intricacies of language.

G. Kennedy asserts that there is no one-size-fits-
all method for teaching or learning idioms [Kennedy 
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2008, p. 23]. Second language learners typically ac-
quire idioms through either rote memorization or in-
ferring meanings from context. While there is a recent 
trend of discouraging memorization, proficient lan-
guage users may still find it beneficial, as it can great-
ly aid comprehension and understanding, particularly 
when applied strategically. The effectiveness of memo-
rization depends on the type of idiom and the learner’s 
individual characteristics, and it can be a powerful tool 
in reinforcing language skills.

Scholars argue that idioms are best learned im-
plicitly through repeated exposure in context, as en-
countering them frequently enhances learners’ com-
mand over them. Additionally, learners often find 
guessing the meanings of idioms from context to be 
a valuable strategy [Schmitt 2008]. This suggests that 
a combination of contextual immersion and inference 
can be instrumental in the effective acquisition of idio-
matic expressions.

Moreover, the meaning of a word with multiple 
senses (polysemous word) is often clarified by the sur-
rounding context [Webb 2007]. Nevertheless, F. Boers 
and S. Lindstromberg caution against relying solely on 
guessing word meanings from context because learn-
ers tend to overestimate their comprehension of such 
words [Boers & Lindstromberg 2008]. In contrast, I. 
Nation asserts that repeated encounters with lexical 
items in various contexts are essential for effective 
learning, emphasizing the significance of a long-term 
approach [Nation 2001].

It is worth noting that the nature of context used 
in vocabulary acquisition research can vary signif-
icantly from one study to another. Different types of 
context may offer varying levels of information, lead-
ing to distinct effects on vocabulary knowledge. For 
instance, richer contexts are believed to have a more 
profound impact on vocabulary acquisition, whereas a 
single glossed sentence context may yield only limited 
gains in vocabulary knowledge [Webb 2007]. Thus, the 
choice of context can influence the efficacy of vocabu-
lary learning strategies.

The introduction of corpora in language education 
has sparked a revolutionary shift, drawing attention to 
the significance of teaching multi-word expressions in-
cluding idioms. This transformative approach is evident 
in various studies exploring the implications of the idi-
om and its teaching. To effectively teach idioms, digital 
environments, as suggested by D. Wible, prove advanta-
geous for learners due to their dynamic, distributed, and 
interactive nature [Wible 2008]. However, despite these 
advancements, crucial aspects related to idiom learning, 
like the frequency of encounters and the kind of expo-

sure learners receive, remain unclear [Coxhead 2008, p. 
155], presenting challenges for teachers to address.

Using COCA corpus to teach idioms in EFL 
classroom

The use of corpora such as the COCA emerges as 
a valuable avenue for understanding how these expres-
sions function within real-world language usage. With a 
plethora of idiomatic expressions present in the corpus, 
students can gain a deeper appreciation for the interplay 
between language and culture. Immersing themselves 
in the contextual usage of idioms, learners can observe 
how these phrases take on nuanced meanings and reflect 
specific cultural nuances. The corpus not only offers a 
rich repository of idioms but also provides a means to 
examine their frequency of occurrence and variations in 
different registers and genres. Additionally, learners can 
investigate the impact of context on the interpretation 
and comprehension of idioms, aligning with previous 
insights that suggest the significance of contextual im-
mersion in the process of language acquisition.

In this study, we aim to elucidate the algorithm and 
instructional activities conducive to teaching phraseol-
ogy through corpus analysis. To exemplify the imple-
mentation of these techniques, we have selected a the-
matic group of idioms denoting youth from the Oxford 
Dictionary of Idioms. The idiomatic expressions under 
scrutiny include: ‘angry young man’, ‘the awkward age’, 
‘babes in the wood’, bright young thing’, ‘a broth of a 
boy’, ‘at your mother’s (or father’s) knee’, ‘knee-high to 
a grasshopper’, ‘poor little rich girl (or boy)’, ‘your sal-
ad days’, ‘ugly duckling’, ‘take years off someone’ [The 
Oxford Dictionary of Idioms 2004, p. 340].

To begin, the instructor should acquaint the stu-
dents with the COCA Interface. This entails providing 
a comprehensive overview of the COCA interface, 
guiding them in the proficient access and navigation of 
the corpus. Essential search features and filters, instru-
mental in refining idiom searches, ought to be eluci-
dated. For instance, students should be apprised of the 
capacity to explore idioms across diverse genres such 
as blogs, fiction, newspapers, and academic texts.

The teacher should actively encourage students to 
engage in comparative analyses of idiom usage across 
various genres, registers, and temporal epochs within 
the corpus. Using the COCA corpus as a tool, learners 
can thoroughly scrutinize how the frequency of differ-
ent idiomatic expressions fluctuates across diverse text 
types. This may be presented on the example of the 
idioms “ugly duckling” and “babes in the wood” (Fig-
ures 1 and 2). This analytical pursuit cultivates a more 
profound comprehension of the dynamic evolution of 
language over time.

Figure 1. Distribution of “ugly duckling” across genres and temporal periods (Source: Davies, 2023)
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Figure 2. Distribution of “babes in the wood” across genres and temporal periods (Source: Davies, 2023)

It is imperative for students to recognize that idi-
oms can manifest in diverse parts of speech and gram-
matical structures. As such, the instructor’s objective is 
to instil in them a propensity for exploring the assorted 
grammatical variations of idiomatic expressions. The 
teacher can guide students to utilize the COCA corpus 
to conduct searches and discern distinct renditions of 

Subsequently, learners can receive guidance on 
the execution of keyword searches for targeted idioms. 
Emphasis may be placed on the omission of articles to 
achieve exact matches, thus ensuring heightened preci-

sion in results. As an illustration, the idiom “the awkward 
age” manifests in four conceivable variants within the 
corpus, encompassing instances with zero, indefinite, and 
definite articles, alongside the pronoun “that” (Figure 3).

Figure 3. The idiom “the awkward age” in four variants in the corpus (Source: Davies, 2023)

the chosen idioms selecting a few idioms with multiple 
structural forms. For instance, the idiom “take years 
off” with the verbal core component may be in one of 
the five possible variations as presented in Figure 4. 
The search has been conducted capitalizing an entire 
word “take”: “TAKE years off”

Figure 4. The idiom “take years off” in its structural variants in the corpus (Source: Davies, 2023)

When examining idioms across languages, vari-
ous transformations and adaptations become evident, 
reflecting the diverse ways in which language evolves 
and adapts to local con-
texts. Idioms can un-
dergo lexical variation, 
where certain words 
within the expression 
are substituted with syn-
onyms or related terms. 
This transformation can 
occur to create a simi-
lar idiomatic expression 
with a slightly different 
flavour or emphasis. 
Thus, students may be 
asked to find different 
versions of an idiom 
presented in the cor-
pus. For instance, the 
lexical variations of the 
above given idiom may 

be found by entering the following search query – “[v] 
years off” which yields the following results presented 
in Figure 5.

Figure 5. Lexical variations of the idiom “take years off” in the corpus  
(Source: Davies, 2023)
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The analysis shows the idiom appears in var-
ious lexical variations substituting the verb “take” 
with the lexemes “shave”, “cut”, “swipe”, slash”, 
“peel”, “knock”, “erase”, etc. Subsequently, students 
are prompted to compare the meanings and usages 
of these diverse iterations across various genres. 
This educational exercise develops students’ ability 
to identify variations and nuances within idiomatic 
expressions, fostering a more comprehensive under-

standing of their usage and significance.
Another activity involves conducting a compar-

ative analysis between a specific idiom and the collo-
cations formed by its constituent lexical components. 
This activity aims to deepen students’ understanding of 
idiomatic expressions and their underlying linguistic 
structures. The search query to consider the idiom “sal-
ad days” may be formulated as “salad [n]” providing 
the following results (Figure 6): 

Figure 6. The idiom “salad days” vs. collocations with the lexeme “salad” 
in the corpus (Source: Davies, 2023)

Examining the collocational patterns associated 
with the individual words composing the idiom, learn-
ers can study the semantic relationships and contextual 
usage of these components apart from the frequency of 
their usage. This exploration fosters a more nuanced 
comprehension of how idioms and collocations func-
tion within the broader framework of phraseology and 
enhances students’ ability to employ them effectively in 
their language usage.

Significant emphasis is attributed to the critical-
ity of contextual analysis in comprehending idiomatic 
expressions. The instructor should engage in discourse 
with students, focusing on the value of examining the 
contextual environment in which idioms are situated. 
Discerning the co-occurring words and sentences sur-
rounding an idiom, invaluable insights can be obtained 
regarding its intended meaning and usage. Such discus-
sions encourage learners to recognize the subtle intrica-
cies inherent in the application of idiomatic expressions 
within real-world language contexts. 

An effective instructional strategy involves pro-
viding students with a curated selection of idiomatic 
expressions and tasking them to compose dialogues or 
short stories incorporating these idioms. In this crea-
tive exercise, the COCA corpus serves as a valuable 
reference tool, enabling students to verify the correct 
usage and appropriate contexts of the idiomatic expres-
sions they employ. In this way, learners can refine their 
ability to effectively integrate idioms into authentic lan-
guage contexts, bolstering their language proficiency 
and creative writing skills.

Beyond the classroom, the knowledge gained 
from studying idioms in the COCA corpus holds prac-

tical applications in real-life scenarios, particularly in 
understanding colloquial speech and informal writing. 
Familiarity with idiomatic expressions gleaned from 
the corpus enables individuals to grasp the subtleties 
and nuances inherent in informal language use, facili-
tating more effective communication in social settings. 
Moreover, when encountered in various genres, idioms 
drawn from the corpus provide students with deeper in-
sights into the cultural and societal underpinnings of 
the language. This heightened understanding of idio-
matic language not only enriches language comprehen-
sion but also enhances the ability to engage effectively 
in informal conversations, contributing to an overall 
sense of language fluency.

Conclusions. Corpus linguistics has brought about 
a fundamental shift in our comprehension of language 
usage, consequently influencing how we approach lan-
guage education. In the coming decades, corpus-based 
findings are likely to continue shaping the development 
of language teaching materials. The employment of cor-
pora in the classroom is also expected to increase, with 
teachers and students gaining greater access to online 
corpora and text analysis tools. Rather than questioning 
the relevance of corpus linguistics to language teach-
ing, the focus now lies in determining the most effec-
tive ways for teachers and students to use the available 
corpus-based resources. Through further exploration of 
corpus usage in diverse classroom contexts, our under-
standing of the various applications of corpus linguistics 
in language pedagogy will undoubtedly be refined.

Engaging with the COCA corpus encourages stu-
dents to deal with the complexities of idioms and idi-
om-like constructions, honing their phraseological com-
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petence and gaining a more profound mastery of linguis-
tic competence. The repeated exposure to idioms within 
diverse contexts facilitated by the corpus fosters a long-
term approach to learning, leading to a more solid un-
derstanding and fluency in using idioms. While a corpus 
is not a failsafe method of learning idioms, it certainly 
offers a practical and comprehensive means of analysing 
and understanding these linguistic expressions. Using a 
corpus, learners can improve their idiom learning strate-
gies by going beyond simple memorization and embrac-
ing the important aspect of contextual understanding.

In addition, employing the COCA corpus in 
the study of idioms enriches the pedagogical toolkit, 

offering a nuanced and data-driven approach to lan-
guage learning. This corpus exploration not only al-
lows students to explore culture-specific idioms but 
also provides a broader perspective by comparing idi-
om usage across diverse genres and historical periods. 
Fostering a collaborative learning environment, where 
students can share their findings and interpretations, 
the journey of learning idioms becomes engaging and 
dynamic. With a vast array of idioms to explore and 
a profound understanding of how context shapes their 
meanings, students can attain a higher level of idio-
matic competence, making significant strides towards 
enhancing their overall language proficiency.
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ВИКОРИСТАННЯ КОРПУСНОГО ПІДХОДУ У ВИВЧЕННІ АНГЛІЙСЬКИХ ІДІОМ
Анотація. Ідіоматичні вислови як відображення культури, які глибоко вкорінені в мові, дають цінне уявлення 

про соціальні цінності, звичаї та вірування. У цій статті досліджується важлива роль, яку ідіоми відіграють у ви-
кладанні іноземної мови, з особливим фокусом на такому потужному інструменті, як Корпус сучасної американської 
англійської мови (COCA), для покращення рівня володіння мовою та розуміння культури. 

Дослідження, присвячене використанню корпусної лінгвістики у навчанні ідіом на заняттях з англійської мови, 
є надзвичайно актуальним, оскільки воно вивчає методи навчання мови, що сприяють збагаченню мовних навичок та 
підвищенню міжкультурної обізнаності, даючи можливість викладачам приймати обґрунтовані рішення для ефектив-
ного викладання.  

Мета цього дослідження – доповнити наявну літературу з досліджуваної проблеми та представити алгоритм та 
навчальні вправи для викладання ідіом на основі корпусного аналізу, пропонуючи цінну інформацію для викладачів 
іноземних мов, які прагнуть оптимізувати процес навчання своїх студентів.

Методологія охоплює керівництво для студентів у доступі до корпусу та навігації по ньому, проведення ціле-
спрямованого пошуку ідіом, вивчення їхніх варіацій та контекстуального використання, а також їхнього залучення до 
навчання з метою покращення розуміння та використання ідіоматичних висловів.

Ознайомлюючи учнів із контекстуальними ідіомами в різних жанрах, регістрах та історичних періодах, виклада-
чі можуть виховати в них глибоке розуміння динамічного розвитку мови в часі. Підкреслюється важливість контексту-
ального аналізу, який допоможе навчити студентів розрізняти найтонші нюанси та відтінки значення у вживанні ідіом. 
Залучення студентів до творчих вправ, зокрема таких, як складання діалогів та історій, може сприяти практичному за-
стосуванню ідіом і посилити їхню інтеграцію в автентичний мовний контекст. У цій статті підкреслюється важливість 
виваженого використання корпусу як важливого ресурсу на заняттях з англійської мови викладачами, які прагнуть 
допомогти своїм студентам у вивченні багатого розмаїття ідіом та глибшому розумінні мови та культури.

Ключові слова: ідіома, корпус, корпусна лінгвістика, Корпус сучасної американської англійської мови, навчання 
англійської мови як іноземної. 
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