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Currently, significant positive changes are taking place in the language education system in our country, due to the
processes of intercultural integration at the national and international level. The success of the practical implementation
of innovative educational strategies largely depends on the level of readiness of the foreign language teacher to adapt
to the new conditions of the socio-cultural environment that is being formed in the university, and on the ability to teach
the language functionally, with an orientation to intercultural communication. In this regard, it is important to rethink the
content, forms and methods of training future teachers of foreign languages and cultures. The process of forming a com-
petent specialist is one of the main problems of pedagogy. In recent years, the competence of the teacher has become
increasingly relevant due to the fact that social experience is constantly being transformed, the field of education is being
reconstructed, various types of author’s pedagogical systems are appearing, and the level of society’s requests for special-
ists is increasing.

Therefore, competencies are a combination of characteristics (related to knowledge and its application, to positions,
skills and responsibilities) that describe the level or degree that a person is able to realize, competence is not just a set of
competencies, but a set of competencies actualized in certain types of activities. Competence is a measure of the actual-
ization of competencies in the process of their development, related to the self-actualization of the graduate in the relevant
activities. The formation of professional competence is purposeful and is carried out by creating certain psychological and
pedagogical conditions.

In the second section of our article, we tried to build a model of the “core” of the professional activity of a linguist teacher
at a university. It is obvious that the central part of this model is the teacher’s professional competence, which is, in turn,
the unity of communicative, linguistic and didactic and personal (reflective) competences.

The model includes the following components: subjective, which characterizes replenishment and preservation of the
achieved level of professional competence, its actualization and implementation; object, which reflects the construction
and implementation of activities; substantive, expressing the results to be achieved.

Key words: intercultural communication, context, professional competence, language personality, language educa-
tion, theory of communication.

HuHi B HaLwin kpaiHi BigOyBaTbCst 3HAYHI NO3UTUBHI 3MiHU Y CUCTEMI MOBHOI OCBITW, 3yMOBIEHI NpoLiecaMm MixKKynb-
TYPHOI iHTErpadii Ha HauioHanbHOMY Ta MiDKHapOLHOMY PiBHi. YCMiX MpakTU4HOI peanisauii iHHOBaUIVHUX HaBYanbHUX
cTparTeri GinbLIOK MiPOK 3anexuTb Big PiBHS FOTOBHOCTI BUKIagava iHO3eMHOI MOBM 40 afjanTauii 4O HOBUX YMOB COLLi-
anbHO-KYNbTYPHOTO cepefoBmLLa, Wwo dopmyeTbes y BH3, Ta Big 3gaTtHocTi BUKNnagat MoBy (pyHKLUiOHaNbHO, 3 OpieHTa-
Li€t0 Ha MiXKKYNbTYPHY KOMYHiKaLito. Y 3B’A3Ky 3 MM € BaXKMMBUM NEPEOCMUCIEHHS 3MiCTY, (OOPM i METOZIB MigroTOBKM
ManbyTHIX BUKNagadviB iHO3EMHMX MOB Ta KynbTyp. Mpouec opmMyBaHHA KOMMNETEHTHOrO (haxiBus — ogHa 3 roMOBHUX
npobnem negaroriki. KoMneTeHTHICTb BMKNagava HabyBae OCTaHHIMM pokamMu Bce BiNnbLUOi akTyanbHOCTI Y 3B’A3KY 3 TUM,
LLIO MOCTIMHO TPaHCHOPMYETLCS COLianbHUA OOCBI, PEKOHCTPYHOETLCS chepa OCBITU, 3'ABMATLCS PI3HOMAaHITHI BUOW
aBTOPCbKUX NEeAaroriYyHMX cCTeM, 3pocTae piBeHb 3anuTiB coliyMy A0 dhaxiBus.

OTxe, KOMMETEHLT ABNSOTL COOOI NMOEAHAHHS XapaKTEPUCTUK (LLO CTOCYIOTbCH 3HAHHS Ta MOro 3aCTOCYBaHHSA, [0
No3uLii, HABMYOK Ta BiAMOBIAANBHOCTI), SiKi ONMUCYOTb piBEHb ab0 CTyMiHb, KM 0coba 3aaTHa peanisyBaTh, KOMNETEHT-
HICTb € HEe MPOCTO CYKYMHICTb KOMNETEHL, @ CYKYNHICTb KOMMNETEHLiN, akTyanisoBaHMX B NEBHUX BUAax AisnbHocTi. Kom-
MEeTEHTHICTb € Mipa akTyani3auii KoMNeTeHLiM y NpoLeci iX po3BMTKY, NOB’A3aHOI i3 camoakTyanizauieto 0cobun BUNyCKHMKa
y BiANOBIAHMX BMAaAX QisnbHOCTI. POpMyBaHHS NPOMECINHOT KOMNETEHTHOCTI € LiiNecnpsMOBaHUM Ta 34iNCHIOETLCS NpU
CTBOPEHHI NMEeBHMX NCUXOMNOro-negaroriYyHMx ymos.

Y ppyromy po3sgini Hawoi ctaTTi My cnpobysanu nobyaysaTv mMogdenb «agpa» NpodecinHol AisnbHOCTI BUKNaga-
Ya-niHreicta y BH3. OueBnaHo, L0 LEHTPanbHOK YacTMHO LiEi Mogdeni € NpodeciiHa KOMNETEHTHICTb Negarora, Lo €,
y CBOIO Yepry, €4HICTIO KOMYHIKaTUBHOI, MIHIBOAMAAKTUYHOI Ta OCOBUCTICHOT (PEdNEKCUBHOI) KOMMETEHLLIN.

Y cknagi mogeni BUAineHo Taki KOMNOHEHTU: CY0’EKTHWI, L0 XapakTepuaye NOMOBHEHHS Ta 30epexXeHHst JOCATHYTOro
piBHSA NPOMECIiHOT KOMNETEHTHOCTI, MOr0 akTyanisauilo Ta peanisauito; 06’'eKTHUIA, WO Binobpaxkae nobynoBy Ta nposa-
[KEHHS AiANbHOCTI; NPEAMETHUI, LLO BUPaXae pesynbraTy, Lo AOCAraoTbes.

KntouoBi cnoBa: MixKynbTypHa KOMYHiKaLisi, KOHTEKCT, NpodeciinHa KOMMNETEHLLiS,, MOBHA 0COBUCTICTb, MOBHA OCBITa,
Teopis KOMyHiKaLlii.

Introduction. The introduction of the specialty  society and one of its most important institutions —
“Linguistics and Intercultural Communication”  the education system, striving to find the ideal of a
into the practice of higher linguistic education modern educated person as a person of culture with
was the result of profound changes taking place in a pronounced civic position and openness to
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perception of the multiculturalism of the modern
world at all levels of its manifestations — political,
cultural, economic, confessional, axiological. The
proclamation of multilingualism, multiculturalism,
cultural ~ conformity,  anthropocentricity  as
significant principles of the national education
system requires updating the conceptual system
of views on the professional training of specialists
in higher education, and actualizes the problem of
identifying conditions that stimulate the process of
self-realization, self-improvement, the formation of
the professional identity of future specialists, their
readiness for permanent professionally oriented self-
development and the need for it [4].

In the context of intercultural education in modern
language education, a qualitatively new theoretical
paradigmis emerging, from the standpointof which the
process of teaching a foreign language is considered
as a process of forming a linguistic personality.
It is natural that in these conditions the need to
develop new theoretical models of the projected
result of professional training of linguist teachers,
adequately reflecting the requirements of the modern
intercultural educational paradigm, and to search for
effective systems and pedagogical conditions for
their implementation in the practice of educational
activities of higher educational institutions comes to
the fore. The close attention of researchers to personal
development in the educational process and to the
theory of linguistic personality in language teaching
confirms the legitimacy of choosing the formation of
their competence in the structure of a professional
linguistic personality as a strategic guideline for the
professional training of linguist teachers.

At the same time, comprehensive, system-oriented
research that reveals the strategy, principles, methods
and technologies for developing the competence
of linguist teachers in the aspect of developing a
professional linguistic personality, guaranteeing
readiness to work in a new intercultural educational
paradigm, is not yet enough [1]. There is practically
no research and development devoted to revealing the
patterns of knowledge acquisition on an integrative
basis; the potential for the universality of education
in the context of intercultural communication has
not been explored, which significantly hinders the
development and enrichment of methodological tools
and technologization in the system of training teachers
of foreign languages and cultures. Such developments
are especially relevant for the educational system at
a special language department in the structure of a
university, the potential capabilities of which in terms
of fundamentalization and ensuring interdisciplinary
synthesis in the professional training of intercultural
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communication specialists have not yet been properly
explored.

The object of the study is the professional
competence of a linguist-teacher.

The subject of the study is the formation of
professional competence of a linguist-teacher at the
university language department.

In accordance with the object and subject of the
study, the following goal was put forward: identify
psychological, psychological-pedagogical, didactic-
methodological aspects of the linguistic personality
and establish the relationship of the levels of its
development with competencies in the structure of
the professional competence of a linguist-teacher.

Psychological and pedagogical foundations
for modeling the professional competence of
a specialist. Recently, the situation in Ukrainian
science, its relationship with culture and society
has been widely discussed among scientists. The
importance of addressing issues of the development
of culture, science and education is important both
from an ideological point of view and from a practical
point of view, since the world education system,
which plays a decisive role in the cultural and social
development of man, is in a state of crisis. The time
has come to fundamentally highlight the growth of
scientific and educational personnel potential as a
priority trend in the development of modern education,
which is manifested, first of all, in the integration of
academic science and the educational process. In
modern conditions, we are talking not only about
the development, but also about the preservation of
human resources, since these processes are associated
with many difficulties, such as: the outflow of
scientific and educational forces to economically
more profitable areas and more developed countries;
a growing shortage of personnel replenishment of
scientific and educational potential due to the loss of
prestige of these types of activities; insufficient funds
at provincial higher schools, sometimes universities
and scientific institutions to obtain information about
world experience on a widely accessible scale and
opportunities for direct foreign contacts, despite the
expansion of the global information space (thanks to
the development and functioning of INTERNET) [3].

If we talk about the internal reasons for the
actualization ofthe problem ofthe quality of vocational
education, it should be noted that the innovation boom,
decentralization of management, commercialization
of education, and its democratization, in addition to
a positive impact on education, also lead to negative
consequences.

External reasons are related to the challenges
to the world community that emerged at the turn
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of the millennium. Researchers identify seven
main challenges: technological, environmental,
demographic, dynamic, informational, ideological,
and moral. An analysis of these problems carried out
by specialists shows that their deep roots are not in
the economic, political or social spheres of society.
They lie in the spiritual sphere and are directly related
to the level of education, morality and moral qualities
of people and worldview.

The global level of these challenges and the
resulting threat to the very existence of humanity
make it objectively necessary to change the attitude
towards education and its functions, require a change
in the quality of education, predetermines the need
to create socio-pedagogical conditions adequate to
these processes, meaningful reform, creative design
and implementation of a new model of education.
This requires a teaching corps of new analytical and
at the same time project-constructive thinking, aimed
at improving the pedagogical paradigm. In other
words, solving the problems of higher professional
education is impossible without increasing
pedagogical intellectual culture, without actively
influencing public opinion, without necessarily
overcoming established stereotypes and conservatism
in pedagogical science and practice.

The concept of quality of education as a guarantee
of improving the quality of life is increasingly
coming to the forefront of the educational space,
and the pedagogical community around the
world is increasingly raising the question of the
quality of education as the most important factor
in the sustainable development of the country, its
technological, economic, information and moral
security. According to scientists, there are many
reasons for the acute relevance of this problem,
however, at least two groups of prerequisites can be
distinguished — external to the education system and
internal, related to the education system itself.

The concept of updating state standards of higher
professional education contains a reactive path for the
development of education. The concept formulates
the main goal as further improving the quality of
higher education, improving the mechanism of
personal development, creating effective means of
managing the educational process, increasing the
degree of correlation of higher professional education
with world standards.

Structure of professional competence of a
linguist teacher. Currently, there are a number of
concepts that are in one way or another related to
the characteristics of a person’s ability to perform
work: “profession”, “professional”, “professional

competence”, “professionalism”, etc. At first glance

84

they seem to be synonymous. Thus, qualification is
considered as the level of professional preparedness
for any type of activity. Professionalism is also
interpreted as a quality that indicates a high level of
proficiency inthe skills necessary to perform any work.
In the same context, professionalism is sometimes
spoken of as a high brand, distinctive quality, or high
status of a specialist [5]. However, it is necessary to
distinguish between the professional training of a
specialist and his professional competence. The first
concept reflects the process of mastering the necessary
knowledge and skills, and the second concept reflects
the result of this process, a qualitative characteristic.
We can say that professional competence is also a
certain perspective that is, to one degree or another,
available to a given specialist due to his individual
capabilities and various objective factors.

The concept of “professional competence” can
rightfully be considered a category of pedagogical
science [5]. However, the requirements for the
professional level of a teacher change depending
on socio-economic and political conditions. These
conditions pose their own challenges for education,
which means that the requirements for the content of
professional training change. Competence reflects the
essential properties and relationships of all subjects of
pedagogical science, including its leading categories.
By integrating these properties and relationships, it
becomes a generalizing concept. Its type differences
may change over time, become enriched, and take
on slightly different shades, but, in essence, remain
unchanged.

Analysis of general theoretical approaches
to understanding the category “professional and
pedagogical competence of a teacher” made it
possible to characterize this phenomenon and reveal
its content through the structure and functions of the
components.

The person being formed is multifaceted,
therefore, the professional component of the teacher
must be multifaceted, which determines the criteria
for his professionalism. The leading place among
these criteria, of course, is occupied by the result of
the teacher’s activities.

Only acombination of theoretical knowledge with
the skills of applying them in educational activities
can provide the necessary pedagogical competence.
This combination should be considered a practical
criterion of professionalism. This is a connecting
link between groups of indirect and direct criteria
of competence. Taking these criteria into account,
we can conclude: the professionalism of a teacher
represents a high level of his psychological,
pedagogical and scientific-subject knowledge and
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skills in combination with the corresponding cultural
and moral character, ensuring in practice social
in-demand preparation of the younger generation
for life.

Following some scientists, we will define the
professional competence of a teacher as a complex
unified system of internal mental states and
personality traits of a specialist: his readiness to carry
out professional activities and the ability (that is, skills
and capabilities) to perform the necessary actions
for this [1]. Considering that this system cannot be
directly observed, but is manifested indirectly in
the process and result of professional activity, the
modeling method was used to study it. The model of
the structure of a teacher’s professional competence
is an example of a system of actions that ensure
the unity of his theoretical and practical readiness
to carry out professional activities, determined by
the social order of society. The model includes the
following components: subjective, characterizing the
replenishment and maintenance of the achieved level
of professional competence, its actualization and
implementation; objective, reflecting the construction
and implementation of activities; substantive,
expressing the results achieved.

Conclusions. Modern trends in the development
of society and integration processes of a global nature
make it objectively necessary to change attitudes
towards language education and its functions, require
changes in the quality of education, predetermine
the need to create socio-pedagogical conditions
adequate to these processes, meaningful reform,
creative design and implementation of a new model
for training specialists in intercultural educational
paradigm.

Comprehensive theoretical analysis, reliance on
the achievements of domestic science and research of
foreign scientists in the field of pedagogy, psychology,
linguistics, linguage education, communication theory
and intercultural communication, generalizations
made and work practice confirmed the validity of
our statements that the high level of development of
the professional competence of the future linguist — a
teacher capable of developing a linguistic personality
in the process of teaching a foreign language in the
context of intercultural communication is achieved
provided that: a) the professional competence of a
linguist-teacher of foreign languages is considered by
all subjects of the educational process as a structural
component of the model of a professional linguistic

personality, as an image of the projected result and
object of pedagogical reflection; b) purposeful work
on developing the competence of a professional
linguistic personality is carried out in an integral-
communicative educational space, based on the
principles of integrativity, implemented through
interdisciplinary interaction, communicativeness and
the recreation, through educational disciplines, of
a genuine dialogue between the studied and native
cultures; c¢) the model of a professional linguistic
personality is the core of the goal-functional,
content-based,  structural-logical, instrumental-
technological, organizational-managerial and project
positions of the integral-communicative educational
space; d) the choice of educational technologies is
determined by their compliance with the principles of
cultural conformity, self-regulation and professional
orientation, and the formation of a multilingual
thesaurus of a linguist-teacher forms the basis of his
conceptual and ideological position.

In the second chapter of our article, we made
an attempt to build a model of the “core” of the
professional activity of a linguist teacher at a
university. It is obvious that the central part of
this model is the professional competence of the
teacher, which, in turn, represents the unity of
communicative, language education and personal
(reflective) competencies. The middle part is
represented by the job profile diagram of a foreign
language teacher. A component of the job profile
diagram? along with the professional competence
of the teacher, is the psychogram of the specialist,
i.e. personal qualities that determine the ability to
work. And finally, the shell of the “core” is an open
model of the personality of a specialist — a foreign
language teacher. Such a model is a set of activities
determined by the peculiarities of our century,
dictated by the requirements of the profession,
specialty and determined by the social order of
society, its spiritual and moral system, as well as the
creative side of the specialist’s activity. The openness
of the model is achieved due to the teacher’s ability
not only to set and solve pedagogical problems,
comprehensively plan the course of the educational
process, directly carry out the process of teaching
and educating students and analyze and predict
the results of their activities, but also to combine
pedagogical traditions and innovations, due to
openness to new methods and forms of learning,
mobility and flexibility in their use.
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