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Second and foreign language learning is an arduous process, since a learner does not just learn another language but
essentially adapts to a new culture and way of thinking. For learners of a foreign language, reading plays a crucial role in
language acquisition since it is considered the principal second language input source. Through reading, learners are not
only able to gain information about the target culture but also learn grammar, sentence structure, and vocabulary.

Despite its many benefits, the importance of literature in language teaching was not recognised by scholars for a long
period of time. However, in the 1990s, interest in literature and language as a unit was rekindled. Robert C. Gardner,
Zoltan Dérnyei, and Geoff Hall are among the most widely recognised representatives whose work greatly contributed to
discovering the positive aspects of motivation and literature in foreign language learning. Since then, several studies and
researches have been conducted among language students, which served to discover the influence literary works have
on language learning.

The main objective of this article is to explore the role motivation and literature play in the process of foreign lan-
guage acquisition, especially in English; what effect literature has on the development of learners of English as a Foreign
Language; how motivating they find different literary texts; and whether including literature in the curriculum makes any
difference at all. The article mainly focuses on the previous studies and research conducted on the given topic; it gives an
overview of what motivation is and its importance in language learning; and it presents the contradictory views of imple-
menting literature in the language acquisition process. In light of the findings in this paper, it can be said that, if utilised
correctly, literature can be motivating for foreign language learners, despite it not being the primary tool learners would
use to improve their skills.
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BuByeHHs gpyroi abo iHO3eMHOI MOBU — Lie CKNaAHWUIA NPOLIEC, OCKINbKM yYeHb HEe MPOCTO BMBYAE iHLIY MOBY, a NO
CyTi adanTyeTbCa A0 HOBOI KynbTypu Ta cnocoby MucrneHHs. [N TUX, XTO BUBYAE iHO3EMHY MOBY, YNTaHHSA Bigirpae Bupi-
LanbHy porb Y 3aCBOEHHI MOBM, OCKiflbKM BOHO BBa)KAETbCS OCHOBHUM XeperioM BXigHOI iHdhopmaLii Ans gpyroi Mosu.
3aBasKN YNTAHHIO CTYAEHTU He NuLle OTPUMYHOTL iHGhOpMaLLit0 NPO LiNbOoBY KYNLTYpY, ane i BUBYalOTb rpamaTtuky, CTpyK-
TYpPY peyeHb Ta CMIOBHUKOBUIA 3anac.

HesBaxatoun Ha YMCNEeHHi nepesaru, BaXnNMBICTb NiTepaTypu Y BUKNadaHHi MOBW AOBIMIA Yac He BU3HABanacs Hay-
koBusMu. OpHak y 1990-x pokax iHTepec 4o niTepaTypu Ta MOBM SiK €4MHOrO Linoro Bigpoguscs. PobepT MapaHep,
3onTtaH [opHen Ta xedd Xonn € ogHMMM 3 HAMBIAOMILLMX NPeACTaBHMKIB, YT poBOTM 3HAYHO MIpOD CNpuany Big-
KPUTTIO MO3UTUBHMUX ACMEKTIB MOTMUBALii Ta NMiTepaTypy y BUBYEHHI iHO3EMHMX MOB. 3 TOro Yacy 6yno npoBeaAeHo Kinbka
JocnigxeHb cepeq CTyAEHTIB, AKi BUBYAOTb iIHO3EMHI MOBM, WO AOMNOMOITIO BUSABUTY BMAMB fiTepaTypHUX TBOPIB Ha
BMBYEHHS MOBM.

OcHoBHa MeTa Uiei cTaTTi — AOCNigNTK, SIKY Ponb BiAirpaloTb MOTUBALA Ta fiTepatypa Y Npoueci BUBYEHHS iIHO3EMHOT
MOBW, 0COBNMBO aHMINCLKOI; AKWI BNNWB NiTepatypa Mae Ha PO3BUTOK TWX, XTO BUBYAE aHIMINCbKY MOBY K iHO3EMHY;
HaCKifNlbK1 MOTVBYUUMM AN HUX € Pi3HI NiITepaTypHi TEKCTW; | YN Mae BKIMHOYEHHS NiTepaTypu 40 HaBYanbHOI Nporpamu
B3arani sikeCb 3Ha4YeHHs. Y cTaTTi OCHOBHA yBara npuainsaeTbca nonepegHiM AOCNiSKEeHHAM Ta OOCHiMKEeHHAM, NpoBe-
OEHUM Ha JaHy TeMy; AaeTbCH OrNsAA TOro, WO Take MOTUBALISA Ta il 3HaYEHHS Yy BUBYEHHI MOBUW; @ TaKOX NpeacTaBneHi
CynepeynuBi NOMmMsAAu Ha BNPOBa4KEHHS NiTepaTypyu y Npouec BMBYEHHS MOBW. Y CBITMi BUCHOBKIB L€l CTaTTi MOXHa
CTBEPAYKYBATK, LLO 32 YMOBW NPaBUIIbHOrO BUKOPUCTAHHS fiTepaTypa MOXe MOTMBYBaTK TUX, XTO BUBYAE IHO3EMHI MOBWY,
He3BaXkaluM Ha Te, WO BOHA HEe € OCHOBHWUM iHCTPYMEHTOM, SKUA CTYAEHTU BUKOPUCTOBYIOTb AN MOKPALLEHHS CBOIX
HaBUYOK.

KntouoBi cnoBa: aHmiicbka MoBa SIK iHO3EMHA, CTYAEHTU, SKi BUBYAKOTb @HMMINCbKY MOBY K IHO3EMHY, BUBYEHHS
MOBMW, NniTepaTypa, MoTuBaLis.

Statement of the problem. Language acquisition  cess, especially when we talk about learning one’s
is a process everyone went through and completed  mother tongue. Due to the influence of one’s general
in their youth, unless a physical or mental condition  surroundings and the innate desire to be able to con-
made it impossible. It is mostly a mechanical pro- nect verbally with their environment, as children,
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little attention is paid to the process of language
acquisition. Scholars argue whether it would be more
efficient if a second or foreign language was taught in
schools in a similar manner to natural language acqui-
sitions, while others, like Stephen Krashen, think that
“learnt language could not become acquired lan-
guage”. Whichever might be true, there is still the
fact that some students are able to learn a language
more effortlessly than others [7, p. 82].

According to Dornyei [5, p. 117] highly moti-
vated individuals are able to overcome their short-
comings in learning conditions and language apti-
tude, and they are more likely to reach their goals
than those academically gifted people who lack this
drive. Motivation plays an important part in second
or foreign language learning since it serves as a cat-
alyst for learning a new language and then turns into
an incentive to continue the learning process.

Analysis of recent research and publications.
Williams and Burden [12, p. 120] define motivation
as “a state of cognitive and emotional arousal, which
leads to a conscious decision to act, and which gives
rise to a period of sustained intellectual and/or phys-
ical effort in order to attain a previously set goal (or
goals)”. Thus, the authors state that motivation is
composed of internal or external stimulus/stimuli and
the intentional resolution to pursue and accomplish
one’s goal(s).

Dornyei collected the elements of foreign lan-
guage learning motivation and classified them in
three major categories, namely the Language Level,
the Learner Level, and the Learning Situation Level.
This contained such factors as need for achievement,
self-confidence, attributes of the language course,
the teacher’s person and the group dynamics. He
based this on the research conducted by Clément et
al. [3] among Hungarian EFL learners who had little
to no contact with England and its population, thus
provided an excellent opportunity to study motiva-
tion with less significant social influence. However,
Dornyei criticises this framework, since he finds it
lacking the interrelations between the items and men-
tions the difficulty to conduct empirical research with
its help [5, p. 1].

Foreign language learning is distinguished from
any other school subject due to the fact that one’s
language defines the individual most thoroughly.
“Learning a second language is ultimately learning
to be another social person” [4, p. 136]. Therefore,
foreign language learning is influenced by social and
cultural factors. This realisation led to the develop-
ment of an independent discipline called the Social
Psychology of Language. Robert C. Gardner, as a
representative of this school, created the socioedu-

cational model of language learning, which inclu-
ded the following factors: the learner’s cultural
beliefs, their learning attitude, their integrativeness,
and their motivation. Gardner highlights motivation
and believes it to be the most essential of all factors
[12, p. 115-116].

The motivation that contributes to foreign lan-
guage learning is especially intricate. Its complexity
stems from the language’s versatile character and
function. It functions as a teachable code for infor-
mation exchange, acts as a foundation for individual
identity, shapes our thoughts, and serves as the pri-
mary channel for social organisation. Thus, it is not
possible to directly draw parallels between the so-cal-
led L2 motivation (the motivation to learn a foreign
language) and adaptability in multiple disciplines.
The knowledge that foreign language acquisition
also entails the fostering of a kind of “L2 identity”
and the integration of part of the target culture further
corroborates the previous statement [5, p. 118].

Gardner also distinguishes between integrative
and instrumental orientations in motivation. Just like
motivation, though the two are slightly different, ori-
entation symbolises the cause because of which an
individual aspires to learn a language. We can talk
about integrative orientation when it is the learner’s
desire to assimilate into the target culture, whereas
instrumental orientation consists of external factors,
for instance, financial reward, career goals, or passing
exams. Gardner’s model has been broadly accepted,
although during the 1990s several scholars challen-
ged his view. New studies and research were made
to extend the theoretical framework [12, p. 116-118].

Despite the articles published on motivation and
studies discerning the incentives of language lear-
ning, until the mid-1990s, there was scarcely any
inquiry about how motivation could be implemented
in a classroom setting. Teachers are more interested
in what motivates their learners (whereas a number
of scholars disregard the root of motivation) and
what can be done to enhance the success of foreign
language learning. The limited research on this topic
left educators to depend on non-professional met-
hods. On the other hand, scholars like Burden, Good
and Brophy, and Raffini, among others, contributed
greatly to this field of theoretical research.

Gardner and Tremblay argued that these pros-
pective approaches to enhancing motivation should
only be regarded as hypotheses. They base this view
on the fact that the work of the aforementioned
scholars is not supported by research-based evidence.
Addressing this argument, Dornyei and Csizér sur-
veyed the practical value of motivational strategies
in classrooms. They conducted their research among
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200 actively working teachers from various institu-
tions. The researchers used Doérnyei’s earlier attempt
to create the “Ten Commandments for Motivating
Language Learners” and the findings of this survey to
construct a new version of the commandments under
the same title. Their list constituted of the following
ten points:

“l.Set a personal example with your own
behaviour.

2. Create a pleasant, relaxed atmosphere in the
classroom.

3. Present the tasks properly.

4. Develop a good relationship with the learners.

5. Increase the learner’s linguistic self-confidence.

6. Make the language classes interesting.

7. Promote learner autonomy.

8. Personalise the learning process.

9. Increase the learners’ goal-orientedness.

10. Familiarise learners with the target language
culture” [5, p. 130-131].

Despite the lack of evidence-based studies regard-
ing motivating language learners, several language
motivation studies have been conducted in recent
years. For instance, Tuan [11, p. 432—436] conducted
an empirical research among 290 university students
and 7 English teachers. This paper sought to discover
those elements that promote EFL learning and to
assess approaches that can optimise these compo-
nents. The students were asked about what and who
has an impact on their English learning, what charac-
teristics a good teacher should have and the difficulty
of the textbooks they are learning from. The majority
of the participants answered that the learning strat-
egies, the methods used by the teacher and their
previous experience affects their learning the most.
It is interesting to note that, compared to the ways
of learning, teachers have a lesser impact on the stu-
dents’ motivation, yet their teachers influence them
considerably more than their peers or parents. These
findings underscore Tuan’s theoretical framework
based on the work of various researchers, which pro-
posed that the quality of the learning circumstances
and a highly qualified teacher who implements
diverse teaching methods in the classroom are able
to motivate students in EFL learning. Tuan also pro-
poses that to enhance the effectiveness of these moti-
vating factors, teachers should assist their students
in finding different learning techniques, vary their
teaching methods and provide the students with tasks
more appropriate for their competence level.

Tuan’s research among teachers showed that they
all find L2 motivation essential and useful for the
students’ development; however, they think that the
learners’ lack of adequate motivation and learning

strategies hinders their learning progress. The results
also attest to the teachers’ use of a variety of motiva-
tional methods, such as bonus marks, praise, more
challenging exercises, and further help to encourage
student autonomy. The participants of the study pro-
posed after-school activities (e.g., English competit-
ions or English-speaking clubs) to motivate students.
The results of this survey show positive results from
both the students’ and the teachers’ perspectives on
motivation [11, p. 436-439].

Previously unresolved parts of the general
problem. In recent years, the role of literature in lan-
guage learning and teaching has been the subject of
various theses and academic articles. For much too
long, there has been a drift between literature and lan-
guage, though some experiments emerged at the start
of the century — first and foremost in EFL — to merge
language and literature. Researchers are in great dis-
agreement on this topic. While some, for example
D. Belcher, A. Hirvela and S. Vandrick, say that lit-
erature should be incorporated into second or foreign
language teaching in order for students to acquire a
vast variety of linguistic and rhetorical tools, others,
like W. Edmondson, argue that it offers no additional
cultural reference whatsoever and might even be
demotivating for the learners. Vandrick highlights
numerous challenges that could occur in the class-
room while using literature in language learning.
These include the difficulty some literary works pro-
pose, the relative insignificance of preparing learners
for academic writing genres, and the possibility that
students might find literature banal [9].

In support of including literature in language lear-
ning, Boria [2] discusses the cultural importance of
literature. She argues that many idioms and phrases
we use every day originate from different literary
texts, and one has to know the original work to truly
embrace these quotes and references. Boria empha-
sises that contemporary literature is the best tool to
teach modern language and represent the current sit-
uation of a society. She suggests using folk literature,
poetry and narrative fiction in a classroom to do gap-
fill exercises or tasks dealing with language registers.

The article’s objectives. The main goal of this
article is to investigate the impact of literary works
on the language learning process and the learners’
development. This study seeks to understand whet-
her literature can be an effective motivating tool in
foreign language learning.

Presentation of the main material. The interest
in literature as a means of language teaching brought
not only new theoretical studies but several empirical
ones. In one such study, intermediate undergraduate
foreign language students were asked about their
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stance on literature in their foreign language classes.
The participants’ main focus was to enhance their
everyday speaking skills, but they also considered
the refinement of their writing skills and vocabu-
lary important. The results of the survey suggest that
while the learners see literature as a possible tool to
improve their abilities, it is not deemed to be the most
appropriate one for this purpose [6, p. 198—199].

Results of a different survey conducted by Qiping
and Shubo among EFL learners show that the classes
of 34% of English literature teachers are considered
boring by the participants. The main reason behind
this is the teacher’s choice to use a one-way teach-
ing method over discussion during the lessons.
Another study revealed that English teacher trainees
in Hungary do not read a lot of fiction; nevertheless,
outside of the curriculum, most of them use English
for reading [8].

An ethnographic research conducted in a
Pakistani classroom observes the way English liter-
ature and language influence the students’ behaviour
and self-identity. The researcher, Shirin Zubair, intro-
duced a feminist critical educational method into the
classroom, which prompted her students to think of
the high canonical English classics in the context of
such topics as women’s loyalty and obedience to their
family and fathers and consent to arranged marriages,
which are important questions in Pakistan. During the
course learners showed genuine interest and actively
took part in discussions, since they felt the literary
texts relevant to their situation. It also proves that lit-
erature can be a useful tool to enhance learners’ moti-
vation if used appropriately [6, p. 208-210].

A hundred and one Indonesian EFL learners were
asked to participate in a study which aimed to dis-
cover how motivated are students to read in English
and what factors influence this drive. The collected
data suggests that students are not comfortable
with reading in English and will choose to read in
Indonesian most of the time, but their favourite top-
ics (e.g. romance, mystic, history etc.) will moti-

vate 45.2% of them to read in English. The learners
also admitted to being deterred by difficult texts and
challenging reads. However, they are motivated to
improve their reading because of competition and
recognition from both their peers and their teachers.
Literature cannot be considered a driving force in the
case of these students but being the best at reading
English can [10].

The findings of Arboleda Arboleda and Castro
Garcés [1] support the belief of literature being an
important component of second and foreign language
learning. They conducted a study at Universidad del
Valle with 26 participants who were doing an inter-
mediate English course to improve their reading and
writing skills. In the case of most of these students,
the love of literature is a given factor. The learners
agreed on the significance of literature in foreign lan-
guage learning and recognised its value as a source
of cultural knowledge. Their responses also indicate
that they are more motivated if their tasks are engag-
ing and the authors believe that literature offers a
multitude of possibilities for EFL students to enhance
their language proficiency in an interesting way.

In conclusion, foreign language learning is rather
challenging for some learners, whereas others are
able to acquire a language easily. Language aptitude
is important and makes the procedure easier, but
motivation plays a more crucial role. A number of
scholars argue that motivation overrides the learners’
shortcomings, and thus, a less gifted student who is
adamant about learning a new language will be more
successful than an apt one. A number of academics
suggest that literature is beneficial for the learning
process. Several studies conducted among foreign
language learners whose learning process involved
literary texts show positive results. However, there
is also evidence that literature is not essential for an
individual’s progress. There are a number of oppor-
tunities for further research regarding .2 motivation
and learners’ perspectives on literature in language
learning.
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