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Alternative methods of teaching foreign languages

AJIbTepHaTI/IBHi METOAN HABYAHHSA iHO3eMHHM MOBaM

Summary. The article deals with the peculiarities of the use of alternative
methods of teaching a foreign language. Such technologies of training help
students to develop necessary skills, increase interest in educational material,
allow to make educational process more effective and individualized. The use
of alternative methods in the study of a foreign language consists in application
in the classroom various interactive learning tools.: business games, multimedia
lessons, internet communication technologies etc. In the context of language
teaching, the overarching objective is to cultivate the requisite communication
abilities. Alternative methods promote the solution of problems of communicative
character, helps to teach students to self-discipline and successful cooperation
with each other, to work in team. The main advantages of such methods is
overcoming of communicative barriers, hat often occurs when students study
a foreign language. Alternative teaching methods include a method of complete
physical reactions, suggestive method , drama-pedagogical teaching, silent and
group method. Suggestive method of learning a foreign language is based on the
selective lexical material commonly used in basic vocabulary. The main idea of
drama-pedagogical method is that a foreign language teacher can borrow much
for his professional practice from the art and actors. The method of complete
physical reaction is based on concerted action and speech, speech training
through physical (motor) activity. The main advantage of "silent” method is to
improve oral communication skills, overcoming fear of linguistic accuracy and
correctness of teaching ideas. "Group method" — basic principles of training
were borrowed from the field of customer relations with consultant: They focused
on a combination of cognitive and emotional learning processes.

Key words: studying technologies, alternative methods, foreign language,
communicative ability, teaching methods.
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Anomauia. Y cmammi  posenaoaromecs  0CoOnUBOCHI  GUKOPUCHIAHHS
AbMEPHAMUBHUX MEMOOI6 SUKIA0aHHS iHO3eMHol Mosu. Taki mexnonoaii naguanms
donomazaroms CMyOeHmam po3eusamu HeoOXioHi HABUUKU, NIOBUULIOMb IHMepec
00 HABUAILHO20 Mamepiany, O003601A10Mb 3p0OUmMU  OCGIMHIL npoyec Oinbiu
eghexkmuenum ma iHOUGIOyanizoeanum. Bukopucmanms anemepHamusHux mMemooie
Y BUBYEHHI THO3EMHOL MOBU NOJIARAE Y 3ACMOCYBAHHI HA 3AHAMMAX PIZHOMAHIMHUX
iHmMepakmueHux 3acobié HAGUAHHA: OLIOBUX 120p, MYIbMUMEOIIHUX VPOKIE,
MEeXHON02I IHmepHem-KOMYHIKayii. mowo. Y KoHmekcmi 6UKIAAOAHHA THO3EMHOT
MOBU 201108HOI0 MEMOI0 € PO3GUMOK HEOOXIOHUX KOMYHIKAMUBHUX 30iOHOCMELL.
Anvmepnamueni  memoou  CHpUusioms  GUPILUEHHIO  3A80AHb  KOMYHIKAMUBHO20
Xapaxkmepy, 0OnNOMa2aiOmb HAGUUMU CHIYOCHMIE CAMOOUCYUNTIHU Ma YCHiuHO!
cnienpayi ooun 3 00HUM, npayiosamu 8 Komanoi. OCHOBHOIW Nepesacolo MaKux
MeMOOi8 € NOOONAHHS KOMYHIKAMUBHUX Oap '€PI6, IKI uacmo UHUKAKONb NPU BUGHEHHI
iHo3emHOiMo8U. [0 anbmepHamusHUX Memooie HA8UAHH BIOHOCAMbCAMENOO NOBHOL
¢hisuunol pearyii, cyeecmusnuil Memoo, OpPAMAMUKO-NEOA202IYHUL, MOBUAZHUL,
epynosuti memoo. CyeecmugHull Memoo 8UGUEHHsL IHO3EMHOT MOGU TPYHIYEMbCA HA
BUOIPKOBOMY JIEKCUYHOMY MAMeEPIani, AKUL 3a36Utatl GUKOPUCIOBYEMbCS 8 0A308ill
sexcuyi. Ocnosna ioesi OpamamuyHo-neoazo2iuHo20 Memooy nojisedc 6 momy, o
BUKIAOAY THO3EMHOT MOBU MOdICE 6A2amo 4020 3ano3udumu st C80€i npogheciiinoi
OIILHOCIE 3 MUCTeYmea ma akmopie. Memoo noenoi ¢izuunoi peaxyii pynmyemscs
Ha Y32000iCcenill Ol ma MOGIeHHI, MPEHYSAHHI MOGIEHHS uepe3 pizuuny (pyxoey)
axmuenicmv. OCHOBHOIO NEPeBazol0 «MOGUAZHO20» Memoody € B0OCKOHANEHHS.
HABUYOK YCHO20 MOGIEHHA, NOOONAHHA CMpPAxXy nepeo JiH2GICIMUYHON TOYHICIIO
i npasunvHicmio BUKNAOaHHA OYMOK. «Ipynosuti memoo» — OCHOBHI NpUHYUNU
HaGYaHHs 01U 3ano3udeni 3i cghepu 83aEMOBIOHOCUH KIIEHMA 3 KOHCYIbMAHMOM.
BOHU 30CePeOHCeH] Ha NOEOHAHHT KOSHIMUBHUX MA eMOYIIHUX NPOYECI8 HABUAHHS.

Knrwuogi cnosa: mexnonoeii Haguanis, arbmepHamueHi Memoou, iHo3emMHd
MOBA, KOMYHIKAMUBHI 3016HOCMI, Memoou HA8UAHH.

Introduction. Knowledge of foreign language is a window to the
peculiar world. Wielding this international language of dialogue, you
will be able to achieve its objectives through new opportunities. Studying
foreign languages acquires using different methods and techniques.

Today, “the modern stage of development of pedagogical science includes,
for teaching, the use of more and more diverse and complex methods and
technologies. They appear, disappear, intertwine and change. Their presence
in the educational system is due to the fact that with the development of
information and computer technologies, with their spread in all spheres of
life, students become more and more accustomed to them, and they are no
longer surprised by the presence of an interactive whiteboard, tape recorder,
computer or other audiovisual training “aids” in the lesson” [8, p. 156].

The selection of contemporary teaching methods should consider the
following criteria according to which methods should be used to:

— create an atmosphere in which students feel free and comfortable
to encourage their interest, desire to develop practical application of a
foreign language;
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— encourage the students, affecting their emotions, feelings, etc.;

— create a situation in which the teacher is not the central figure, that
is, the student must realize that learning a foreign language is connected
with his personality and interests, instead of teaching methods and means
used by teacher;

— teach students to work on their own language at the level of
their physical, intellectual and emotional capabilities — both to ensure
differentiation and individualization of studying process.

The result of teaching activity is “the development of the student,
his personal and intellectual improvement, self-determination of the
individual, the demand of the corresponding specialist not only on the
national labour market, but also on the international one” [9, p. 3].

In foreign methods of teaching many works are devoted to the problem
of studying a foreign language written by L. Brooks, John. Escher,
T. D. Terrell, which analyze the theory and practice of intuitive learning
a foreign language.

Among prominent foreign scholars who first drew attention to the
ability of children to learn the language through the physical actions were
J. Usher, F. Gouin, H. Palmer. Analysis of recent research and publications
indicates that the national individual didactic aspects of group forms of
work are reflected in the works of O. Budarnuy T. Ogo, M. Skatkina,
I. Cheredova and others.

The purpose of this article is to present the theoretical basis for the
use of alternative methods of teaching a foreign language.

Methodology/Methods. In the course of the research, we used the
methods of descriptive analysis, generalization, synthesis, as well as
social, psychological and cognitive approach. In addition to the above,
comparisons of previous studies and structural-functional analysis were
used.

Results and Discussion. One of the known methods of studying a
foreign language is an alternative method. Alternative teaching methods
are aimed at the discovery of hidden creative potential and capabilities
of the individual, which help to optimize the studying process in high
school. Alternative teaching methods include a method of complete
physical reactions, suggestive method, drama-pedagogical teaching, silent
and group method. The most prevalent approach is the frontal method of
instruction, where the teacher fails to acknowledge the heterogeneity of
student abilities and other subjective attributes.

The principle of individualisation of learning, or differentiation,
is based on the premise that educators should focus on the specific
needs of individual students. The selection and application of specific
teaching methods and techniques, the assignment of homework, and the
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determination of examination options are all influenced by the recognition
of individual psychological peculiarities.

In the context of language teaching, the overarching objective is to
cultivate the requisite communicative competence in the domains of
professional communication, both orally and in writing. It is possible to
teach students to communicate in a foreign language for the purpose of
obtaining professional information and to understand the speech of native
speakers by combining traditional and innovative methods. Among these,
the principle of a communicative approach, both in teaching and in the use
of teaching materials and aids, is of particular importance. The quantity
of information that is available to students on a daily basis is increasing
exponentially, while the number of hours dedicated to foreign language
instruction in the classroom remains relatively constant. This discrepancy
has led to computers and information technology becoming an integral
part of students' independent work.

There are numerous reasons why this new technology is of interest
to language teaching professionals and warrants their attention. The
foundation of the World Wide Web is communication, and it can also
facilitate direct communication with native speakers of a foreign language.
The majority of students have not had the opportunity to travel abroad or
interact with their foreign peers. The Internet offers a potential avenue for
such interactions, albeit in a virtual format.

The Internet offers two distinct avenues for language learning:
unstructured, free communication and organised, targeted communication.
There are those who support the notion of acquiring a foreign language
solely through this network, eschewing traditional methods such as the
use of textbooks. Nevertheless, the majority of educators tend to utilise
the Internet in conjunction with conventional teaching methodologies,
integrating it into the learning process.

The communicative approach entails both the acquisition of
linguistic rules and their practical application. The implementation of
the communicative approach in foreign language teaching entails the
development of skills and abilities through the student's speech activity.
Communication is the transfer of information, which also encompasses
the transmission of attitudes embedded in messages from both the
speaker's and the listener's perspectives.

Usage of the suggestive technology in teaching English helps to
discover the reserve potential of students, promote the optimization of the
educational process, increase motivation to learn. Suggestive pedagogy —
is a psychotherapy course in pedagogy that focuses on educational purpose
of using the means of suggestion and, in turn, is divided into hypnopedia,
relaxopedia and suggestopedia [6].
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Suggestive method (method of suggestion) is created in the second
half of the XX century in Suggestive Institute in Sofia (Bulgaria), which is
named after George Lozanov its creator, a psychotherapist by profession,.
This method of learning a foreign language is based on the selective lexical
material commonly used in basic vocabulary. The training does not acquire
to give the students a large number of lexical material, but gradually
increase the amount of educational material ( new words or phrases). One
of the highlights of suggestive method is that it does not require the active
participation of students. The mechanism of rapid studying is based on
memorizing vocabulary level on visual cognition. Also suggestive method
is based on a subconscious remembering, and the learning process takes
place at the level of unconscious mental activity [6].

The main features of the suggestive method are to create favourable
conditions for learners to master oral communication by eliminating
many psychological barriers that arise during learning. The method
focuses on connecting the learning process with the personal interests
and motivations of the learners. A trusting relationship is established
between the teacher and the students, which facilitates effective language
interaction. Learning takes place simultaneously on the conscious
and subconscious levels. Language material is learnt in a playful way.
The learning material is presented on the basis of large polylogues,
accompanied by translation into the native language of the students and
lexical and grammatical comments.

It is important that learning occurs in two ways: consciously and
subconsciously. The participation of conscious and unconscious functions
in this process becomes organised. This is evidenced by the human
capacity for not only active but also passive attention, and especially the
ability to unconscious peripheral perception, which is widely used [1].

Drama-pedagogical organization of studying a foreign language
is entirely focused on the action. The use of dramatic and pedagogical
technology in foreign language lessons is a technique that facilitates the
acquisition of the language in question by engaging the students not only
in cognitive processes but also in emotional responses. Consequently,
English language teaching methodologies may and should adopt
techniques derived from the professional activities of actors and artists.
The successful implementation of drama and pedagogical technology is
contingent upon the provision of children with the opportunity to engage
in a substantial amount of physical movement. This not only aligns
with the developmental needs of the age group in question, but also
significantly accelerates the process of learning a foreign language. The
main idea of the method is that a foreign language teacher can borrow
much for his professional practice from the art and actors: how to make
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a simple dialogue of a textbook tense and interesting; how to create
the right atmosphere; how to act out the situation and clearly articulate
sounds, how to give signals with gestures and facial expressions [10].

There are some key aspects of drama-pedagogical teaching:

Students are engaged in role-playing, simulations, and improvisations,
which facilitate active learning and engagement. By acting out scenarios
and situations, students can gain first-hand experience of different
perspectives and concepts. The utilisation of drama activities encourages
students to utilise their creativity and imagination, which can enhance their
problem-solving skills and ability to think outside the box. Furthermore,
drama-based activities often require teamwork, fostering collaboration
and improving communication skills among students. Additionally, after
participating in drama activities, students often engage in discussions
and reflections, which helps them to consolidate their learning and draw
connections to real-life situations.

The method of complete physical response (TPR — short for the full
name of the method «Total Physical Response») — a method of learning
a foreign language through the use of physical movements as reaction
to verbal stimuli, commands, instructions. For primary school children,
this method is used as command execution, outdoor games, gestures and
facial expressions illustrate certain actions and situations and so on. This
method of learning is ideal for children because they have inherent desire
to keep moving, to simulate dream [5].

The method of complete physical response is based on concerted
action and speech, speech training through physical (motor) activity.
The method is associated with the memory trace theory in psychology,
according to which the more intense and fixed communications in
memory, the stronger the association and more likely that they will be
played. Playback can be verbally or with motor activity. The combination
of verbal and motor activity increases the effect of playing [2].

TPR method is based on natural biological properties of the human brain
to absorb any language. It is known that actual studying of any language
is provided with that perception will precede the production of speech.
There are no cases when children who are learning to speak, spoke first and
then began to understand. Understanding always precedes speaking with a
difference of about one year, as some methodologists say [7].

"Silent" method. Thus, one of the basic principles of "silent" method
(Silent Way), developed Ghaleb Hatehno (Galeb Gattegno), is the
subordination of teaching to learning (teaching should be subordinated
to learning). This is determined by the "silent" role of the teacher and
at the same time a great speech activity and independence of students.
The teacher during this method takes the management role and the
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main task is not to teach and promote the learning process. Gestures
and tables are used to help students in the production of answers. In this
context, language serves as a means of communication, and students are
encouraged to pay close attention to the production of language learning
in the communication of language. Students are given the opportunity
to explore, experiment, and discover language rules and concepts
independently. This approach fosters a deeper understanding and retention
of the material. The Silent Way often employs various physical tools
and visual aids, such as coloured rods, charts, and wall posters, to help
students visualize and grasp concepts without direct verbal explanation. A
significant emphasis is placed on accurate pronunciation. The utilisation
of visual aids and minimal verbal cues facilitates the concentration of
students on the physical aspects of speech production. Students are
encouraged to self-correct and learn from their mistakes. The teacher
provides minimal feedback, prompting students to identify and correct
errors themselves. The Silent method encourages students to engage in
critical thinking and cognitive engagement with the material, thereby
promoting deeper learning and understanding.

The main advantage of this method is to improve oral communication
skills, overcoming fear of linguistic accuracy and correctness of teaching
ideas. Lack of constant correction by the teacher develops the students'
self-awareness and self-correction, and the lack of explanation —
independent generalization rules [4].

Widespread was also called "group method" (Community Language
Learning — CLL), proposed by the Chicago psychology professor Charles
Curran (Ch. A. Curren). Basic principles of training were borrowed from
the field of customer relations with consultant (the counselor — client
relationship); They focused on a combination of cognitive and emotional
learning processes (whole-person learning). This involves close
cooperation between teachers and learners in communicative situations.
Education not as an individual but as a collective achievement. It takes
place in groups of 6—12 people. This method was used in larger classes.
Since CLL study group interaction takes place in a textbook is optional.
Handbook sets specific learning content, and it is believed creators method
constrains the development and interaction of students. Educational
materials developed by the teacher in the learning process.

The following will outline the key aspects of the group method.

Students engage in collaborative discourse, problem-solving, and
task completion. This collaborative environment facilitates peer learning
and the sharing of knowledge. It is expected that each member of the
group will contribute to the discussion, thus ensuring active participation
and engagement from all students. The opportunity to engage with a
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variety of perspectives and approaches through group work enables
students to gain a deeper understanding and develop critical thinking
skills. Group work facilitates the development of essential social skills,
including communication, teamwork, and conflict resolution. Students
are encouraged to assume responsibility for their own contributions and
to hold each other accountable for the group's progress and outcomes.
Group tasks frequently necessitate the resolution of complex problems,
thereby encouraging students to engage in deep and collaborative
thinking. Group activities may include discussions, projects, case studies,
role-playing, peer teaching, and collaborative research. The diverse range
of activities employed ensures that students remain engaged and allows
for the accommodation of different learning styles.

A discussion is a type of oral public speech that is designed to elicit a
response from the audience. The term "discussion" is used to describe a
process of questioning and answering, as well as discussing a problematic
situation, political and philosophical disputes. The term "discussion" is
often used to describe a debate in which participants express, supplement
and clarify information and opinions. A classroom discussion is a
structured and organised exchange of ideas and assumptions with the
objective of reaching a collective understanding.

Key aspects:

— Active Engagement: Encourages students to actively participate
and express their ideas.

— Critical Thinking: Promotes the development of critical thinking
and reasoning skills.

— Language Practice: Provides opportunities for students to practice
speaking, listening, and, to some extent, reading and writing.

— Interaction: Facilitates interaction among students, helping them to
learn from each other.

— Real-life Contexts: Uses real-life topics and issues, making
learning relevant and practical.

All students are expected to contribute to the process of organising the
discussion. On occasion, discussions may arise spontaneously during a
class period. However, more typically, they are prepared in advance and
take the form of debates, where both sides present their respective points
of view. The teacher employs this technique with the intention of assisting
students in reaching the appropriate and necessary conclusions.

One of the ways to create a communicative situation is role-playing,
which contribute to the realization of interpersonal communication
students in class. Role play focuses on students planning personal verbal
behavior and predict the behavior of the interlocutor. Role play involves
the element of transformation of the student representative in a social
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game, profession, etc. Because of this role-playing games are often
perceived by students as the reality: students take out opportunities for
self-expression, which is carried out within these roles. Each player acts
as part of the social environment and the other shows the pattern in which
he/she can try their own or group behavior. The ultimate goal of the role
play is practicing communication skills and abilities. Participants role-
play not only make posts on a particular topic, but also naturally come
into the conversation, trying to maintain her interest in others, discussing
different points of view, everyone wants to express their views, and so the
conversation is relaxed, that actually and is a realization communicative
approach [3].

Conclusions. Therefore, use in learning a foreign language alternative
technologies shows that the whole complex of important problems is
effectively solved with their help: activization of the learning process,
giving it a creative nature; acquisition by students of experience of
foreign-language communication in the context of real life; development
of cognitive motives; increase of educational progress of students. The
drama method stimulates creativity and makes learning fun, but requires
preparation and creativity.

The group method develops communication and social skills, but can
be difficult to monitor the progress of each student. The silent method
promotes learner autonomy and critical thinking, but requires high
motivation and self-organisation. The Total Physical Response (TPR)
method, or the Whole Kinaesthetic Learning Method, is an effective and
popular approach to learning English, especially in the early stages of
learning. This method is based on the idea that physical activities help
learners to learn new words and phrases better. Using discussion as a
method of teaching English can be highly effective in improving language
skills and building confidence among students. It promotes active
engagement, critical thinking, and practical language use. However, it
requires careful planning and facilitation to ensure all students benefit
equally. By following best practices, teachers can create a dynamic and
inclusive learning environment that harnesses the power of discussion to
enhance language learning. The choice of method depends on the learning
objectives, the level of the students and the resources available.

The study on the utilisation of alternative pedagoglcal approaches in the
teaching of foreign languages is regarded as a promising area of enquiry.
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