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Aspect of integrating intercultural competence into English
as a foreign language instruction

AcneKTH BIPOBA/IKEeHHSI MIZKKYJIbTYPHOI KOMIeTeH il
Y BUKJIAJaHHS aHIJTiHCHKOI MOBH SIK iHO3eMHOT

Summary. In the changing context of global language learning and teaching,
there has been a notable recognition of the substantial importance of intercultural
communicative competence (ICC) in education. This acknowledgment arises
from the expanding use of English as a global means of communication,
emphasizing the crucial link between language and culture in modern language
instruction. Intercultural communication has become increasingly important and
unavoidable as people from different cultures and nations interact. To achieve
intercultural understanding, it is imperative to reshape educational framework,
emphasizing the significance of intercultural competence — the ability to
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understand the emotions, thoughts, perspectives, and behaviors of others. As
learners encounter a variety of global cultures in their foreign language studies,
foreign language education places a strong emphasis on the development of
intercultural competence.

The main objective of the article is to discuss the significance of integrating
intercultural competence into the realm of English as a Foreign Language (EFL)
teaching. The authors describe the diverse perspectives and lack of a universally
agreed-upon definition of ICC, which can lead to confusion among educators
regarding what ICC entails and how to teach it effectively.

In addition, EFL instructors may have varying levels of understanding and
preparedness in teaching ICC. The work emphasizes that some teachers might
focus more on transmitting cultural facts rather than fostering intercultural
reflective skills among students. There is a need to align teacher perceptions and
practices with the goals of ICC education.

The research also discusses the challenge of assessing ICC, which
encompasses knowledge, skills, attitudes, and cultural awareness. Finding
appropriate assessment methods that comprehensively evaluate these aspects is
essential for monitoring students’ progress.

Integrating ICC into EFL instruction requires equipping teachers with
the necessary knowledge and pedagogical approaches. Pre-service teacher
education and ongoing professional development programs should include ICC
training to address classroom challenges effectively.

Key words: intercultural communicative competence, EFL teaching,
education, culture.

Anomauia. Y cyvacnomy MiHnugomy KOHMeKCmi 6UGUEHMS MAd BUKIAOAH-
HS [HO3EMHUX MO8, 6ce Oinbule YCBIOOMMOEMbCI 8ANCIUBICING MIHCKYIbMYPHOTL
xomyHikamuenoi komnemenyii (MKK) 6 oceimi. Lle yceioomnenus nog'szane 3
PO3UUPEHHAM SUKOPUCTNANHS AHRTTUCLKOT MOBU SIK MIJICHAPOOHO20 3A4CO0Y CNill-
KVBAHHA, WO CEIOUUMb NPO BAMCIUBUU 38'A30K MIXHC MOB0IO ma KYIbMypolo 6
CYYacHOMY HABYAHHI [HO3eMHUM Moeam. MidckyremypHa KomyHixayis cmae
6ce OibUL 8ANCIUBOIO | HE3AMIHHOIO, OCKIIbKU 00U 3 PISHUX KYIbMYp | Hayil
83a€MO0i0Mb Midc c00010. /[ 00CACHEHHA MIHCKYIbMYPHO2O 83AEMOPO3YMiH-
HSl HEOOXIOHO NepeoCMUCTIUMU OCBIMHI KOHYenyii, NiOKpeCcIusuiy 8adciusicns
MICKYIbMYPHOT KOMREemeHYll — 30amHOoCmi po3ymimu emoyii, OyMKU, No2naou
ma noeedinky inwux aooei. OCKiibKu nio 4ac 6ue4eHHs: IHO3eMHOI MOBU YUHI
SHAUOMIAMBCA 3 PISHOMAHIMHUMUY CEIMOBUMU KYTbMYPAMU, HABYAHHSA THO3EMHOT
MOBU NPUOLISE OCOOIUBY YBALY PO3BUMKY MINCKYILIYPHOI KOMNEMEHMHOCMI.

OcnosHa mema cmammi — pO32NAHYMU BANCTUBICb THMeSPAYil MIdHCK) b~
mypHoi komnemeHyii y cpepy SUKIAOAHHS AH2TIUCLKOI MOBU SIK [HO3EMHOI.
Aemopu 6xasyiomv Ha PISHOMAHIMHI MOUKU 30pY mMda GIOCYMHICHb 3a2aAbHO-
nputinsamozo eusnavenns nousmmsa MKK, wjo moowce npusgecmu 00 GUHUKHEHHS]
HEenopo3yMINHA cepeo 8UKA0AYI8 000 MO20, WO MaKe MIHCKYIbmMypHa Komne-
meHyisi ma K ii e¢hekmusHo 8uKIAdAMU.

OKpim mozo, uumeni aHeniticbKoi MOGU MONCYIMb MAMU Pi3HUll pigeHb po-
3yMinua ma niocomognenocmi 0o euxaadanus MKK. V oocnidowcenni niokpec-
JHOEMBCS, WO OesiKi nedazozu ModiCynb 30Cepeodicy8amucs Oilviue Ha nepeoayi
KYIbMYPHUX QaKmie, Hidic HA PO3GUMKY MINCKYIbMYPHUX PeNeKCUBHUX HABUUOK
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y cmyoenmig. Icnye nompeba npusecmu cnputiHAmms i NPAKMUKY uumenie y
6ionosionicms 00 yinei ocsimu 6 2anysi MKK.

YV 0ocnioocenni marooic obeosoproemocs npoonema oyinsanns MKK, sika
OXONIOE 3HAHHA, HABUYKU, CINAGIEHHA MA KYIbmypHY obiznanicme. Tlowyk 6io-
Nn0GIOHUX MemOoOi8 OYIHIOBAHHS, SIKI 8CeDIUHO OXONTIOIOMb YI ACNEKMU, MAE 8ANC-
Juee 3HaueHHsl 01 KOWMpOIo npozpecy cnyoeHmis.

Bnposaooicenns MKK y sukiadants aneniiicbkoi mosu nepedbavac 3abesne-
YeHHs BUKIAOAYI8 HeOOXIOHUMU 3HAHHAMU ma nedazo2idnumu nioxooamu. I11io-
20MOBKA GUUMENIE MA NPOSPAMU NIOSUULEHHS KEANIpIKayil NOSUHHI GKIIOUAMU
naguanua 3 numans MKK 015 epexmugnozco eupiuienns npoonem y HaguaioHoMy
npoyeci.

Kniouosi cnosa: misckynomypra KOMyHIKAmMueHa KOMnemenyis, 6UKIa0anHs
aH2NTCLKOT MOBU SIK [HO3eMHOI, 0C8ima, Ky1bmypa.

Introduction. The academic literature on the topic reveals a consensus
among various papers regarding the critical significance of integrating
intercultural competence within the domain of English as a foreign
language instruction. M. Choudhury (2013) points to the imperative for
EFL educators to infuse cultural elements into their pedagogy, positing
that such an approach is instrumental in cultivating students’ intercultural
communicative competence [7]. N. Tvalchrelidze’s investigation
(2014) underscores the invaluable contribution of culturally-sensitive
English language teaching to augmenting students’ awareness of diverse
cultural dimensions [24]. In K. Gobel and A. Helmke’s study (2010), a
noteworthy focal point centers on the essential role played by teachers’
personal intercultural experiences in shaping the efficacy of intercultural
instruction [15]. L. Huang’s research (2023) posits that incorporating
cultural metacognition into instructional design can significantly bolster
the development of learners’ intercultural competence within EFL
classrooms [17]. S. Achieng (2023) undertakes an investigation into
various teaching methodologies that prove effective for EFL instructors
[1]. This exploration encompasses communicative, task-based, and
intercultural approaches, along with an examination of how technology
can contribute to improving learning results. These scholarly works
reinforce the importance of integrating intercultural competence into
the realm of EFL instruction describing various approaches and factors
that significantly impact this integration. The article aims to highlight the
importance of incorporating intercultural competence into the field of
field of EFL instruction.

Results and discussion. The notion of intercultural competence.
There are diverse perspectives when it comes to defining intercultural
competence. Given that intercultural communication takes place among
individuals who speak different languages and hold distinct interpretations
of words and concepts, additional skills become necessary. In this
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context, learners are not only anticipated to grasp the correct structures
of the language they are studying but also to grasp how to employ these
structures effectively in specific social contexts within the target language
environment, ensuring that their communication is not only appropriate
but also coherent and strategically effective for native speakers. E. Saghar
suggests that learners are exposed to an entirely new language and a
fresh approach to perceiving reality, resulting from the amalgamation of
language and culture [21].

Intercultural competence encompasses a range of cognitive,
emotional, and behavioral abilities and traits that facilitate effective and
appropriate interactions in various cultural contexts [2, p. 122]. According
to R. Wiseman, intercultural communicative competence is the collection
of emotions, intentions, needs, and motivations associated with the
anticipation of or actual engagement in intercultural communication
[26, p. 4]. M. Byram points to the importance of acquiring intercultural
competence by suggesting that the confines of the classroom can be
somewhat transcended through learning experiences beyond its borders,
where the teacher still plays a role [6]. Within such encounters or
interactions beyond the classroom, the teacher can shape and influence
learning opportunities, fostering learner independence within a structured
yet diverse environment.

M. Byram notes that learners who have achieved autonomy in learning
can enhance their intercultural competence through practical application
[6, p. 35]. He breaks down the process of acquiring intercultural
competence into three distinct phases: the classroom, fieldwork, and
independent experiences. In the classroom, under the guidance of the
teacher, learners acquire the skills necessary for understanding cultural
meanings and effectively expressing their efforts in this regard. The
combination of pedagogical structure and educational objectives, often
determined through negotiation between the teacher and students, fosters
the development of interaction skills. However, the effectiveness of
this development relies on students’ ability to reflect upon and further
refine their knowledge, skills, and attitudes based on prior training in
independent learning.

Given the absence of a universally agreed-upon definition of
intercultural competence, various models have emerged from different
perspectives on the subject, including the models proposed by M. Byram
(1997) [6], A. Fantini (2000) [13], and Deardorff (2006) [10]. These
models offer different frameworks for understanding and cultivating
intercultural competence.

Fantini’s model, as illustrated in Figure 1, encompasses four key
components: awareness, attitudes, skills, and knowledge. It bears
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resemblance to M. Byram’s intercultural components. Although A. Fantini
does not place a strong emphasis on language in his intercultural model,
he asserts that the ability to speak the host language fluently is crucial
for enhancing one’s intercultural competence [12]. Furthermore, the
scholar explains that awareness, which in turn leads to self-awareness and
reflection, serves as a guiding path toward deeper cognitive understanding,
improved skills, and more positive attitudes [13]. Simultaneously, these
aspects of intercultural competence contribute to the enhancement
of awareness, creating a cyclical and mutually reinforcing process
[13,2000, p. 29].

A+: Awareness; A: Attitudes; S: Skills; K: Knowledge

Fig. 1. Fantini’s IC Model (2000) [13]

Awareness, in essence, serves as a catalyst for the growth of other
intercultural competence (IC) components, while simultaneously
benefiting from their development. A. Fantini argues that engaging in
communication and becoming acquainted with individuals from different
languages and cultures within a supportive environment is a pathway to
enhancing IC. It is important to recognize that IC is often a long-term
and ongoing process, as noted by A. Fantini [13], D. Deardoff [10],
and M. Byram [6]. A. Fantini acknowledges that IC evolves over time,
although there may be periods when it plateaus or regresses. He suggests,
that positive interactions with other worldviews create opportunities for
individuals to undergo a shift in perspective and develop an appreciation
for both the diversity and commonalities among human beings [14, p. 32].

Apart from the three elements of attitudes, knowledge, and skills, as in
Byram’s and Fantini’s models, this research-based pyramid model of IC
(see figure 2) has two additional separate elements of internal outcomes
and external outcomes.
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Fig. 2. Deardorff’s Pyramid Model of Intercultural Competence (2006) [10]

D. Deardorff emphasizes the need to move beyond the conventional,
surface-level understanding of culture, which often revolves around aspects
like food, rituals, and customs. She asserts that nearly all definitions of
intercultural competence include more than knowledge since knowledge
alone does not suffice to constitute intercultural competence. Furthermore,
the linguist argues that relying solely on knowledge is insufficient for the
development of intercultural competence [9, p. 15]. The cultivation of
intercultural thought skills is becoming increasingly vital compared to
simply acquiring factual knowledge.

According to D. Deardorff, five assessment approaches for evaluating
intercultural competence may be outlined as follows:

1. Direct Evidence — Learning Contracts: These involve negotiations
between teachers and students about what specific aspects will be learned,
how they will be learned, the timeline for learning, evidence of learning,
and the actions taken as a result of learning.

2. Direct Evidence — E-Portfolios: E-portfolios consist of various
elements, such as term papers, photos, and other documentation that
reflect students’ learning.

3. Direct Evidence — Critical Reflection: This approach includes
activities like journaling, blogging, and reflection papers, which allow
students to reflect on their intercultural experiences and learning.

4. Direct Evidence — Performance: Observing students’ performance in
intercultural situations is a direct way to assess their intercultural competence.

5. Indirect Evidence: This typically involves surveys and inventories
from the learner's perspective, gathering insights into their perceptions
and attitudes regarding intercultural competence [9, p. 74-75].

D. Deardorft concludes that assessing intercultural competence as an
outcome of learning is not only possible but increasingly necessary [9].
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This is particularly relevant as postsecondary institutions aim to graduate
students who are globally prepared. With a consistent conceptual
framework and methodology rooted in the literature, the foundation of
intercultural competence can lead to realistic expectations and observable
results in student learning.

Intercultural communicative competence and its components.
Intercultural communicative competence, recognized as a vital skill for
individuals in the 21st century, has been defined in multiple ways. One
such definition states that ICC involves the capacity to communicate
proficiently in cross-cultural settings and engage appropriately within
diverse cultural environments.

D. Deardorff offers a definition of intercultural competence as the
capacity to communicate in a proficient and suitable manner within
intercultural contexts, drawing from one’s intercultural knowledge, skills,
and attitudes [9, p. 94]. She suggests that Byram’s definition is highly
suitable for educational purposes.

M. Byram defines Intercultural Communicative Competence as
encompassing knowledge of others; knowledge of self; skills to interpret and
relate; are used to discover or interact; valuing others’ values, beliefs, and
behaviors; and relativizing one’s self [cited in 10, p. 248]. The scholar also
highlights the significance of ICC, particularly in the context of English as a
lingua franca, emphasizing that learners cannot possibly acquire information
about all the diverse national identities and societies they may encounter (see
Figure 3). He argues that learners should instead focus on equipping themselves
with the knowledge, attitudes, and skills necessary to navigate experiences they
may encounter during a period of residence in another country or interactions
with individuals from different nations within their own society.

e,
Interpreting and relating

* intarprating things from
other cultures
* comparing them to swn
culture
* devaloping nev perpectives
through comparisen sn
contrast
savoir comprendre
Intercultural attitudes |
* ralatasing (decenting) self
Knowladge Education + axhibing curiosty and
* knovledge of salf and sther * evaduating paleic ol educinon openness
* awareness of relationship * davaloping crimcdl culturd * approaching the unfamdur
of individusl to society avareneis with imagination
savoirs savoir s'engager  waluing the stteudes and
baliets of sthars
. savoir Etre S

S —

Discovery and interaction
* develaping ethnographic
and research shils
* auploang cuvares
savoir apprendre/faire

Fig. 3. Model of ICC (Byram, 1997) [6]
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M. Byram outlines the components of Intercultural ICC as follows
[6, p. 57-64]:

1. Intercultural attitudes. This component encompasses attitudes
and beliefs, and it involves demonstrating enthusiasm, tolerance, and
a willingness to temporarily suspend one’s own cultural biases. The
objectives of this component include: a) willingness to actively seek
out or embrace opportunities for engagement on an equal footing with
others; b) interest in exploring alternative perspectives regarding the
interpretation of familial or unfamiliar phenomena, both within one’s own
culture and other cultures, including cultural practices; c) willingness
to question the values and positions inherent in cultural practices and
products within one's own environment; d) readiness to experience the
various stages of adaptation and interaction with another culture during
a period of residence; e) willingness to engage with the conventions and
rituals of verbal and nonverbal communication and interaction.

II. Knowledge encompasses information about various aspects of
everyday life, societies, nonverbal behaviors, and the historical background
of a culture. It also involves an understanding of how cultural context
influences interactions. The objectives of this knowledge component
include: a) understanding the historical and contemporary relationships
between one’s own country and the country of one’s interlocutor;
b) familiarity with the methods of establishing contact with interlocutors
from another country, including travel and relevant institutions that
facilitate contact or help in resolving problems; c) awareness of the
different types, causes, and processes of misunderstandings that may arise
between interlocutors from different cultural backgrounds; d) knowledge
of the national historical events and the ways these events are perceived
and interpreted from the perspective of other countries; e) understanding
the national historical events of one’s interlocutor’s country and how
they are perceived from one’s own country; f) awareness of the national
definitions of geographical spaces within one’s own country and how they
are viewed from the perspective of other countries; g) familiarity with the
national definitions of geographical spaces in one’s interlocutor’s country
and how they are perceived from one’s own country; h) knowledge of the
processes and institutions of socialization in both one’s own country and
one’s interlocutor’s country; i) understanding social distinctions and their
primary markers within one’s own country and in the country of one's
interlocutor; j) awareness of institutions and how they are perceived,
which have an impact on life in one’s own country and in the country
of one’s interlocutor, and which shape and influence the relationships
between them; k) knowledge of the processes of social interaction in the
country of one’s interlocutor.
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This knowledge component equips individuals with a deep
understanding of various aspects of culture, society, and history, which is
essential for effective intercultural communication and interaction.

I11. Interpreting and relating involve the ability to recognize ethnocentric
viewpoints within texts or situations, describe their origins, identify areas
of confusion and dysfunction in relationships, and explain these issues
within the context of each cultural system at play. The objectives for this
component include: a) the ability to identify ethnocentric perspectives
in a document or event and provide an explanation of their sources;
b) the skill to recognize areas of misunderstanding and dysfunction
within an interaction and provide an explanation for these issues from the
perspective of each of the cultural systems involved; c) the capacity to
mediate between conflicting interpretations of phenomena.

The development of these abilities empowers individuals to effectively
interpret and navigate intercultural interactions, ultimately assisting in
bridging gaps in understanding and communication between diverse
cultural perspectives.

I'V. Skills of discovery and interaction pertain to learners’ abilities to
swiftly gain an understanding of a new cultural context and effectively
communicate with members of international cultures, drawing upon their
knowledge, attitudes, and skills. This component also involves learners’
capacity to explore information about historical and contemporary aspects
of foreign and their own cultures. The objectives for this skill set include:
a) the ability to elicit from an interlocutor the concepts and values from
documents or events and construct an explanatory framework applicable
to other phenomena; b) the skill to identify significant references within
and across cultures; c) the ability to recognize both common and divergent
patterns of interaction, verbal and nonverbal, and negotiate an appropriate
application of these patterns in specific situations; d) the competence to
utilize a suitable combination of knowledge, skills, and attitudes in real-
time interactions with interlocutors from different countries and cultures,
taking into consideration one’s level of familiarity with the country,
culture, and language, as well as the degree of difference between own
culture and the other.

Developing these abilities helps individuals to quickly adapt to
new cultural settings, effectively engage with individuals from diverse
backgrounds, and navigate intercultural interactions with sensitivity and
competence.

Integrating ICC into EFL instruction. With the phenomenon of
globalization, there is a growing population of non-English speaking
students engaging in the study of English as a second or foreign language
[20]. It is essential to acknowledge that these students come from diverse
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cultural backgrounds, inevitably bringing their own cultural influences
into their English learning environments. Consequently, EFL instructors
play a pivotal role in not only enhancing students’ communication skills
but also nurturing their intercultural knowledge, abilities, attitudes, and
awareness. This preparation enables students to appreciate and develop
an understanding of both their own culture and that of others.

Scholars emphasize the importance of teachers not attempting to alter
learners’ values. Instead, he emphasizes the significance of fostering
reflection as a means of promoting ICC within the classroom. In this context,
learners are encouraged to engage in self-reflection, allowing them to first
examine their own perspectives and beliefs, which serves as a foundational
step in developing an awareness and appreciation of other cultures.

When integrating intercultural communicative practices into English as
a Foreign Language classes, several crucial factors should be considered.
One of the primary factors is teachers’ cognition concerning ICC and
its teaching, which includes their knowledge, beliefs, and attitudes. It is
imperative to recognize that what teachers know, perceive, believe, and
think greatly influences their teaching practices [3].

However, despite the willingness of EFL teachers to incorporate
intercultural competence into their teaching environments, there remains
a degree of confusion surrounding the meaning and concept of ICC, as
noted by L. Sercu [23]. Many teachers mistakenly believe that teaching
ICC involves simply transmitting their own intercultural knowledge to
their students, rather than facilitating the development of intercultural
reflective skills among their learners.

A review of existing studies on teachers’ cognition about ICC in EFL
contexts, conducted by Gong et al., reveals that teachers often perceive
teaching ICC as equivalent to providing cultural facts [16]. They tend
to be more familiar with the culture associated with the target language
and consequently focus primarily on linguistic aspects rather than
intercultural aspects. Moreover, studies have highlighted a significant
discrepancy between teachers’ recognition of the importance of ICC and
their actual classroom practices. Although teachers acknowledge the
significance of ICC in EFL teaching, they often struggle to fully integrate
it into student learning activities. This indicates that there is still ongoing
debate regarding the extent to which teachers comprehend the concept
of ICC and how effectively they can implement it within the classroom.

Teachers’ understanding of ICC and how to teach it is shaped
significantly by their life experiences. The development of teachers’ ICC
knowledge and pedagogical approaches is a pivotal factor in successfully
incorporating ICC into English language teaching classrooms. It's essential
to recognize that teachers’ concepts and perceptions of culture are heavily
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influenced by their prior experiences, including what they learned at home
and in school when they were language students themselves.

Teachers often fail to realize that their own cultural knowledge is
still limited and primarily based on their past experiences as language
learners. Consequently, their approach to intercultural communicative
teaching tends to be more intuitive and imitative, as observed by M. Borg
[5]. This suggests that teachers may inadvertently rely on their own past
language learning experiences and cultural exposure when attempting
to teach ICC, rather than utilizing a more comprehensive and structured
pedagogical approach.

Within teachers’ pedagogical expertise, their comprehension of
assessing Intercultural Communicative Competence plays a pivotal role
in successfully incorporating ICC into EFL instruction. Assessment,
designed to measure the degree to which learners achieve ICC objectives,
should encompass ICC domains such as knowledge, skills, attitudes,
and cultural awareness, as advocated by M. Byram [6]. This perspective
underscores the notion that ICC assessment entails a simultaneous
evaluation of linguistic, communicative, and intercultural elements [25].

Therefore, it is imperative to select appropriate assessment methods
that effectively gauge these diverse ICC components. M. Byram
emphasizes the necessity of conducting ongoing assessments to monitor
ICC development over time. In this context, EFL educators can employ
tools such as reflective self-assessment and portfolios, which enable
them to identify students’ existing competencies and guide their further
progress [6].

To develop students’ intercultural communicative competencies,
authentic assessment and performance-based evaluation can also be
deployed. These evaluation methods require students to demonstrate
meaningful intercultural communicative tasks, as noted by N. Lazarevic
[18] and Marwa et al. [19]. Consequently, ICC assessment aims to elicit
performance and make informed judgments on their comprehension,
application, analysis, synthesis, evaluation, and application to determine
their progress, identify areas for improvement, and identify strategies
for facilitating further advancement. Teachers’ knowledge of ICC
assessment is an integral component of successfully integrating ICC into
EFL teaching. Appropriate assessment methods should comprehensively
address the various aspects of ICC, offering valuable insights into
students’ advancement and guiding their development as intercultural
communicators.

Considering that the development and evolution of teachers' cognitive
abilities are strongly influenced by their initial teacher education and
professional experiences [4], the inclusion of ICC training in both
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EFL pre-service teacher education and ongoing teacher professional
development programs proves essential. These initiatives serve to equip
teachers with ICC knowledge and continuously enhance their pedagogical
knowledge related to ICC. Moreover, the introduction and augmentation
of ICC in these programs can effectively address various classroom
challenges, including issues related to classroom diversity, literacy, and
interactions with different social groups.

To achieve this, it is imperative that ICC training becomes an
integral part of the EFL teacher education curriculum and ongoing
professional development programs. Research by A. Sevimel-Sahin
suggests that explicit instruction on ICC should be incorporated into
ELT undergraduate programs to bolster pre-service teachers’ cultural
knowledge [22, p. 145]. Similarly, workshops and seminars within
teacher professional development programs can serve as opportunities to
refresh and provide fresh insights into ICC knowledge and pedagogical
approaches for EFL teachers.

In exploring the participation of EFL teachers in study groups, the
research discovered that such groups contribute to a transformation
in teachers’ understanding of ICC and their instructional practices
[8, p. 81]. These study groups create a professional space that encourages
collaborative dialogues and reflective practices among teachers, ultimately
leading to more intercultural-communicative efforts within the classroom.
Thus, incorporating ICC training into both pre-service teacher education
and professional development programs for EFL teachers is essential.
These initiatives empower teachers with the necessary knowledge and
skills to effectively promote intercultural communicative competence
among their students, ultimately benefiting the diverse and dynamic
learning environments they work in.

Conclusion. The cultivation of intercultural competence has emerged
as a critical element in the sphere of language education, particularly
in the context of English as a foreign language instruction. This article
has examined the multifaceted dimensions of ICC, highlighting its
intricate nature and the diverse perspectives that surround its definition.
The authors have explored the challenges faced by educators, ranging
from the confusion surrounding ICC to the necessity of aligning teacher
perceptions and practices with the goals of ICC education. Furthermore,
the article points to the paramount importance of assessment in
monitoring students’ progress in [CC development, emphasizing the need
for comprehensive evaluation methods that encompass knowledge, skills,
attitudes, and cultural awareness. Effective assessment strategies not only
evaluate student growth but also inform educators on areas requiring
further attention. The article accentuates the significance of incorporating
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ICC training into both teacher education and ongoing professional
development programs. Equipping EFL teachers with the necessary
knowledge and pedagogical approaches for ICC empowers them to
foster intercultural competence effectively within diverse classrooms.
In a rapidly globalizing world where cross-cultural communication is
the norm rather than the exception, nurturing intercultural competence
in language learners has never been more critical. It is through these
efforts that teachers can prepare their students to become effective cross-
cultural communicators, capable of handling the complexities of our
interconnected and culturally diverse world. As we continue to evolve in
our understanding and teaching of ICC, we contribute to a more inclusive,
understanding, and harmonious global society.
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